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This study explored tutors’ perceptions of using YouTube English clips for vocabulary mastery among young learners at Bumi Neng Mom Community. It aimed to describe how tutors used YouTube clips in introducing vocabulary and to identify their perceptions of its benefits and challenges. This research employed a qualitative case study design involving two English tutors. The data were collected through classroom observations and semi-structured interviews, then analyzed descriptively and thematically. The findings showed that YouTube English clips were used as supplementary media through activities such as selecting suitable videos, introducing key vocabulary, repeating words, asking guiding questions, and providing reinforcement activities. The tutors perceived YouTube clips as useful for improving pronunciation, increasing students’ engagement, and supporting vocabulary memorization. However, students sometimes focused more on the entertainment aspects than the vocabulary meaning. Therefore, YouTube English clips can support young learners’ vocabulary mastery when combined with tutor guidance, repetition, and follow-up activities.
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[bookmark: _Toc231649044]CHAPTER ONE
INTRODUCTION
In this section, the researcher presents a research introduction. It focuses on the introduction used in conducting this study. The introduction consists of the background of the study, research question, purpose of the study, significance of the study, the scope of the study, definition of key terms, and research report organization.
1. [bookmark: _Toc210337407][bookmark: _Toc227881253][bookmark: _Toc231649045]
1.1. [bookmark: _Toc231649046]Background of the Study
The rapid advancement of the digital era has significantly transformed the way education is delivered, influencing both teaching practices and learning experiences (Rantau & Amin, 2025). In the field of language education, particularly for young learners, technology offers new opportunities to provide authentic input and more engaging learning activities. Among various digital platforms, YouTube has become one of the most widely used resources. Its content, ranging from songs, short stories, animations, to educational clips, has the potential to support vocabulary learning by exposing learners to language in meaningful and multimodal contexts (Maulida & Warni, 2024).
Vocabulary plays a central role in second language learning, as it supports the development of listening, speaking, reading, and writing skills. Learners with limited vocabulary often experience difficulties in expressing ideas, understanding input, and participating in communication (Puspasari et al., 2025). In early stages, young learners typically develop receptive vocabulary before productive use. However, vocabulary development does not occur effectively through memorization alone. Young learners tend to acquire vocabulary more successfully when words are presented in meaningful contexts, supported by visual, auditory, and interactive elements. Therefore, vocabulary instruction should involve not only introducing new words but also providing opportunities for repeated exposure and meaningful use.
The integration of technology in language learning is commonly framed within Computer-Assisted Language Learning (CALL), which emphasizes interactive and learner-centered approaches. Within this framework, YouTube serves as a powerful instructional medium due to its ability to combine visual, auditory, and contextual input. Previous studies have shown that such multimodal input can enhance learners’ engagement and support vocabulary retention when accompanied by appropriate instructional strategies (Mosully, 2024). However, the effectiveness of digital media is not determined solely by the platform itself, but largely depends on how it is implemented and mediated by the teacher.
In the Indonesian context, vocabulary development among young learners remains a significant challenge. Several studies have indicated that many elementary students still demonstrate limited vocabulary mastery. For instance, a study conducted at SDN 15 Padang Sarai by Pratama and Rizky (2023) found that while some students achieved a good level of vocabulary knowledge, a considerable number were still at lower levels. This issue is often associated with teaching practices that rely heavily on textbooks and passive learning methods. In contrast, young learners require more interactive, contextualized, and visually supported learning experiences to facilitate vocabulary acquisition.
A similar situation is observed in the Bumi Neng Mom Community, a non-formal learning center in Padaherang supported by local tutors and lecturers. Although English learning activities are already implemented, many learners still demonstrate limited vocabulary knowledge. Tutors have attempted to address this issue by incorporating YouTube English clips as supplementary learning materials. These clips are used to provide additional exposure and to create a more engaging learning environment. However, how tutors actually use these clips during instruction, and how they perceive their effectiveness in supporting vocabulary learning, has not been explored in depth.
Previous studies have examined the role of YouTube and video-based learning in improving vocabulary acquisition. Gowenlock et al. (2024) found that video exposure can support vocabulary learning, although its impact on broader language skills may vary. Similarly, Al-Ameri and Rababah (2020) reported that students who learned vocabulary through YouTube performed better than those using traditional methods. In Indonesia, Hariyono (2020) and Rini et al. (2024) also found that YouTube-based learning increased student engagement and improved vocabulary outcomes. However, most of these studies focus primarily on learning outcomes, such as test scores and motivation, rather than examining how instructional practices are carried out in real classroom contexts.
In addition, limited attention has been given to how teachers structure video-based instruction across different stages of learning, such as pre-viewing, while-viewing, and post-viewing activities. These stages are important in ensuring that learners do not passively watch videos but actively engage with the content. Furthermore, research exploring tutors’ perceptions, particularly in non-formal learning environments, remains limited. Understanding how tutors interpret and implement YouTube clips is essential, as their beliefs and instructional decisions strongly influence the effectiveness of learning.
Therefore, this study aims to explore both the instructional practices and perceptions of tutors in using YouTube English clips to introduce vocabulary to young learners at Bumi Neng Mom Community. By focusing on a non-formal educational setting, this study seeks to provide a deeper understanding of how digital media is integrated into real teaching practices and how it supports vocabulary learning among young learners.
1.2. [bookmark: _Toc231649047]Research Questions
Therefore, this study is designed to answer the following research questions:
1. How do the tutors use English clips in introducing vocabulary to young learners?
2. What are tutors’ perceptions towards the use of YouTube English clips?
1.3. [bookmark: _Toc231649048]Purpose of Study
This study aims to explore and understand the topic in greater depth, including:
1. To describe how the English tutor at Bumi Neng Mom uses YouTube English clips in introducing vocabulary to young learners.
2. To explore the tutors’ perceptions regarding the use of YouTube English clips in supporting vocabulary learning for young learners. 
1.4. [bookmark: _Toc231649049]Significance of the Study
Theoretically, this study seeks to deepen the understanding of vocabulary acquisition in young learners by connecting it to the broad field of Computer-Assisted Language Learning (CALL). This outlines the functioning of YouTube as a digital platform that provides children with authentic and diverse content, facilitating their English language acquisition. This study contributes to future researchers by providing a foundation for further discussion on incorporating vocabulary acquisition for young learners through Computer-Assisted Language Learning (CALL) using platforms like YouTube.
Practically, the findings have implications for educators and students alike, as teachers increasingly incorporate various forms of media into classroom instruction. They incorporate YouTube videos, rather than relying solely on textbooks, to enhance the lessons, making them more engaging and beneficial for the institution and students. YouTube provides students with an innovative approach to learning as they encounter new vocabulary in authentic contexts.   
Professionally, this study underlines the need for educators to be more aware of the way they select and apply learning materials and media. This study encourages tutors to be more selective and purposeful in choosing YouTube content for instructional use. For further research, this can be used as a preliminary finding to broaden the observation.
1.5. [bookmark: _Toc231649050]The Scope of The Study
This study focuses on examining how tutors at Bumi Neng Mom use YouTube English clips to introduce vocabulary and how they perceive their use in supporting vocabulary learning among young learners. Using the Bumi Neng Mom community as a case study, the project intends to investigate how digital media supports early language learning, specifically in vocabulary enhancement.
1.6. [bookmark: _Toc231649051]Definition of Key Terms
1) Vocabulary
According to Nation (2017), vocabulary knowledge involves understanding the form, meaning, and use of words. Similarly, Schmitt and Schmitt (2020) explain that knowing a word includes various aspects such as meaning, usage, and contextual appropriateness. Cameron (2001) also points out that vocabulary is not only about knowing the form of words but also about knowing how to use them appropriately in real communication. In this study, vocabulary is understood as the words that learners know and use in communication. The shift from simply recognizing words to using them in real communication does not happen quickly, but grows slowly through repeated exposure and practice in meaningful situations. This progress usually happens through repeated encounters with words in meaningful and real contexts (Nilsson, 2020).
2) English for Young Learners (EYL)
Several recent Indonesian studies define English for Young Learners as the teaching of English to children aged about six to twelve years old. For example, research by Asipi et al. (2023) in the Indonesian context places EYL squarely in this primary-school range. At this developmental stage, children are still building their thinking abilities and language skills, making them more responsive to playful, engaging, and varied teaching methods that suit their readiness to learn. In this research, English for Young Learners (EYL) is defined as the teaching of English to children between six and twelve years old.  In the ASEAN context, where several nations have dropped the starting age for English instruction and made English a required subject in the primary school curriculum, this view aligns with recent discussions (Yuniar Diyanti & Madya, 2021). Since EYL is characterized by rapid growth in both cognitive and language abilities, it is seen to provide a crucial foundation for preparing young learners to engage in global communication. Youngsters in this age range react better to dynamic, playful, and developmentally appropriate learning activities and are more responsive to linguistic instruction.
3) Computer-Assisted Language Learning (CALL)
CALL, or Computer-Assisted Language Learning, in this study, is understood as the use of technology to help the process of learning a language. It focuses on approaches that place learners at the center and encourage interactive activities by combining teaching methods with digital tools. In this framework, platforms like YouTube are seen as applicable because they give learners access to different types of input, such as pictures, sounds, repetition, and context. All these elements can support the growth of learners’ vocabulary (Dabamona & Yunus, 2022).
4) YouTube
YouTube in this study is defined as a digital video-sharing platform that provides a wide variety of English learning content, including songs, stories, animations, and instructional clips. These features make it an attractive and accessible medium for vocabulary instruction. For young learners, YouTube is not only interesting to watch but also provides meaningful context, because the videos usually bring together pictures, sounds, and repetition that can support children in acquiring and retaining new vocabulary more effectively (Mosully, 2024). In Bumi Neng Mom Community, tutors have started to use YouTube as extra material in their sessions. It is not the main source of learning, but it works as a support to make vocabulary learning more engaging in this non-formal setting.
1.7. [bookmark: _Toc231649052]Research Report Organization
This research report was presented in five systematically organized chapters to ensure a clear and coherent flow of ideas and findings. Chapter One, the Introduction, explained the background of the study, the formulation of research questions, the objectives, the significance of the study, the scope and limitations, the definition of key terms, and the overall organization of the research report. Chapter Two, the Literature Review, discussed the theories and concepts that formed the foundation of the study, including the use of YouTube as a medium for learning English, vocabulary development in young learners, and the role of digital media in English as a Foreign Language (EFL) classrooms, as well as reviewing previous related studies to connect the present research with existing work. Chapter Three, the Research Methodology, described how the study was conducted, covering the research design, participants and research site, procedures, data collection instruments, data analysis techniques, and ethical considerations. Chapter Four, Findings and Discussion, presented the results of the study in detail, followed by analysis and interpretation, and related the findings to existing theories and previous studies, highlighting both similarities and differences while explaining their implications for teaching and learning processes. Finally, Chapter Five, Conclusion and Suggestions, summarized the main findings, stated the conclusions, outlined the limitations of the study, and provided suggestions for teachers, institutions, and future researchers who may wish to continue or expand this line of inquiry.
1.8. [bookmark: _Toc231649053]Concluding Remarks
This chapter has given a general picture of the introduction. It outlined the background of the study, the research questions, the objectives, the significance, the scope and limitations, the key terms used in the study, and also how the research report is organized. The following chapter will move on to the literature review. In that part, the researcher will explain the theories and ideas that support this research, such as the use of YouTube as a medium for learning English, how vocabulary develops in young learners, the role of digital media in EFL classrooms, and a review of earlier studies that are related to this topic.
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[bookmark: _Toc231649054]CHAPTER TWO
REVIEW OF LITERATURE
To provide a comprehensive foundation for the study, this chapter discusses relevant theoretical perspectives and reviews a number of related studies conducted by previous researchers. Furthermore, it identifies existing research gaps and elaborates the researcher’s perspective on the observed phenomena, which underpin the focus of the present study.
2. [bookmark: _Toc210337417][bookmark: _Toc227881263][bookmark: _Toc231649055]
2.1. [bookmark: _Toc231649056]An Overview of Digital Media in Language Learning
The rapid development of technology has significantly influenced language learning practices, particularly through the integration of digital media. Digital tools such as videos, mobile applications, and online platforms have enabled more flexible and interactive learning environments. In English language learning, digital media has been shown to enhance learning outcomes by providing authentic input, increasing accessibility, and promoting learner autonomy (Alakrash & Razak, 2021; Nugroho, 2024). These characteristics align with the principles of Mobile-Assisted Language Learning (MALL), where learners can access materials anytime and engage in repeated exposure at their own pace.
Beyond accessibility, digital media plays a crucial role in increasing learner engagement and participation. Video-based materials, especially animated content, have been found to improve vocabulary acquisition by presenting language in meaningful and contextualized ways (Singer, 2022; Younas & Dong, 2024). This supports incidental learning, where learners acquire vocabulary naturally through exposure to engaging input (Gholami & Salahshour, 2025). However, engagement alone does not guarantee effective learning. Learners may become overly focused on entertainment elements rather than linguistic content, which can reduce instructional effectiveness (Shahwan & Shahwan, 2024). 
Therefore, the effectiveness of digital media depends largely on how it is integrated into instructional practice. Recent studies emphasize that teacher mediation plays a central role in guiding learners’ attention, structuring learning activities, and facilitating meaningful interaction with digital content (Alakrash & Razak, 2021). In this sense, digital media should not be viewed as a standalone tool, but as part of a structured teaching process that includes preparation, guided interaction, and reinforcement. This perspective highlights that successful integration of digital media requires not only appropriate materials, but also active instructional strategies that support learners’ cognitive engagement.
In addition to cognitive benefits, digital media also influences affective aspects of learning. Romadhon et al. (2022) found that digital tools can reduce anxiety and create a more comfortable learning environment, particularly for young learners. However, motivation and engagement are shaped not only by the media itself but also by how it is used in the classroom. This suggests that both pedagogical design and teacher involvement are essential in maximizing the potential of digital media in language learning.
2.2. [bookmark: _Toc231649057]An Overview of The Impact of English Video Clips on Vocabulary Acquisition
Vocabulary is a fundamental component of language proficiency, as it supports the development of listening, speaking, reading, and writing skills (Bueno-Alastuey & Nemeth, 2022). One of the most widely used media for vocabulary learning is video, particularly through platforms such as YouTube, which provide learners with authentic language input in both visual and auditory forms. Through this combination, learners are able to understand vocabulary in context rather than in isolation.
YouTube English clips offer several advantages for vocabulary learning. First, they provide multimodal input, combining images, sound, and sometimes text, which enhances comprehension and retention (Kabooha & Elyas, 2018). This aligns with Mayer’s (2014) The Cognitive Theory of Multimedia Learning states that learning is more effective when information is presented through both visual and auditory channels. Empirical studies support this view. For instance, Ardianti and Chabibah (2025) found that YouTube-based learning improved vocabulary mastery and student engagement due to its interactive and multimodal nature. Similarly, Tohamba (2025) reported that video-based instruction enhanced vocabulary retention by providing meaningful and sensory-rich input.
In addition, video clips facilitate repeated exposure to vocabulary, which is essential for retention. Nation (2017) emphasizes that repeated encounters with words strengthen memory and recall. In video-based learning, repetition often occurs naturally through recurring phrases or songs. (Trijunianti et al., 2025) found that students who learned vocabulary through YouTube videos showed significant improvement, particularly when repetition was embedded within engaging content.
However, recent research suggests that the effectiveness of video-based learning is not determined solely by the media itself, but by how it is used in instructional practice. Learners may focus more on visual or entertaining elements rather than understanding vocabulary meaning, especially when videos are used without guidance (Khairuddin et al., 2025). This indicates that multimodal input alone is insufficient for effective learning.
As a result, teacher mediation plays a critical role in maximizing the benefits of video-based learning. Studies have shown that strategies such as pausing videos, highlighting key vocabulary, asking comprehension questions, and providing follow-up activities significantly improve learning outcomes (Hariyono, 2020; Hasanah et al., 2024). These strategies help transform video viewing from a passive activity into an active learning process, where learners are guided to notice, process, and use new vocabulary.
Therefore, the effectiveness of YouTube clips in vocabulary learning depends not only on the content, but also on how they are integrated into different stages of instruction. This includes preparation before viewing, guided interaction during viewing, and reinforcement after viewing. Despite the growing body of research on video-based learning, many studies still focus primarily on learning outcomes rather than examining how teachers implement these processes in real classroom contexts. This highlights the need for further research that explores instructional practices and teacher perspectives in using YouTube for vocabulary teaching.
2.3. [bookmark: _Toc231649058]An Overview of Vocabulary Acquisition in Young Learners
Vocabulary acquisition is a fundamental aspect of language development for young learners, as it supports the growth of listening, speaking, reading, and writing skills. At this stage, learners benefit most from input that is engaging, contextualized, and repetitive, as these characteristics help them understand and retain new words more effectively. Video-based learning, particularly through platforms such as YouTube, has been widely recognized as suitable for young learners due to its interactive and multimodal nature.
Studies have shown that video-based materials can significantly support vocabulary development among young learners. Minalla (2024) found that animated videos improve vocabulary acquisition by combining visual, auditory, and contextual cues, allowing learners to connect meaning with form. Similarly, Hasanah et al. (2024) emphasized that simplified and theme-based video content is more effective when it aligns with learners’ cognitive level and is supported by teacher guidance. These findings highlight that the effectiveness of video-based learning depends not only on the content itself, but also on how it is adapted to learners’ needs and supported during instruction.
Repetition is another key factor in vocabulary acquisition for young learners. Song-based videos, in particular, allow learners to repeat vocabulary naturally through rhythm and melody, which enhances memory retention. This is consistent with Julianti et al. (2026), whose study demonstrated that repeated exposure through video-based activities enhanced both vocabulary recall and student engagement. However, repetition alone is not sufficient; it needs to be accompanied by meaningful interaction and reinforcement to ensure deeper understanding.
Despite these advantages, young learners are also more susceptible to distraction when exposed to multimedia content. Bhusaery et al. (2024) found that learners often focus more on songs or animations than on vocabulary meaning. This suggests that while videos can increase engagement, they do not automatically guarantee learning outcomes. Teacher involvement is therefore essential to guide learners’ attention, provide clarification, and ensure that engagement is directed toward meaningful vocabulary learning.
In addition, most existing studies tend to focus on immediate learning outcomes, such as vocabulary recognition and recall, while giving limited attention to how vocabulary is reinforced and retained over time. This indicates a gap in understanding how instructional practices, such as repetition, guided interaction, and follow-up activities, contribute to long-term vocabulary development. Therefore, further research is needed to explore how teachers implement video-based learning in real classroom contexts and how these practices influence both immediate understanding and sustained vocabulary retention among young learners.
2.4. [bookmark: _Toc231649059]Previous Study
Several previous studies have investigated the use of YouTube and video-based learning in vocabulary instruction, providing important insights into how digital media supports language learning. These studies help situate the present research within the existing literature while identifying gaps in instructional processes and teacher perspectives.
The first study was conducted by Gowenlock et al. (2024), who conducted a scoping review of the use of video exposure in vocabulary development. The study examined how different types of video input influenced learners’ vocabulary acquisition across various contexts. The findings indicated that video-based learning supported vocabulary development when the content was contextually rich and developmentally appropriate. However, the study also reported inconsistencies in broader language outcomes, suggesting that video exposure alone was not sufficient. This aligns with the present study in emphasizing the importance of meaningful input, but it differs by not specifically examining how teachers guide video use during classroom instruction.
The second study was conducted by Kulsum et al. (2023), who investigated the use of YouTube videos in teaching vocabulary to young learners. Using classroom observation and interviews, the study found that YouTube videos increased learners’ engagement, participation, and vocabulary understanding. Nevertheless, the study mainly focused on the general effectiveness of YouTube and classroom atmosphere rather than examining instructional stages in detail. Similarly, Al-Ameri and Rababah (2020) found that students who learned vocabulary through YouTube videos achieved significantly better results compared to those who used traditional methods. These studies demonstrate the potential of YouTube-based learning in improving vocabulary acquisition, yet they pay limited attention to how tutors mediate the learning process during instruction.
Another study was conducted by Hariyono (2020), who explored the use of YouTube videos in classroom-based English learning. Using a qualitative approach, the study found that YouTube videos increased student engagement and supported vocabulary recognition. However, it also highlighted that teacher guidance played a crucial role in reinforcing vocabulary after video exposure. Riyanto et al. (2025) similarly demonstrated that the combination of animated videos, songs, and games increased young learners’ participation and supported vocabulary learning in EFL classrooms. In addition, Sánchez-Auñón et al. (2023) emphasized that vocabulary learning became more effective when learners interacted with words through multiple activities, such as oral practice, contextual tasks, and written reinforcement. These studies emphasize the importance of interaction and teacher support during multimedia-assisted learning. Nevertheless, they focused more on engagement and participation rather than examining how tutors structured vocabulary instruction across different stages of learning activities.
In addition, Tohamba (2025) conducted a systematic literature review on the use of YouTube in improving English vocabulary mastery among early childhood learners. The review concluded that YouTube supported vocabulary recognition, retention, and recall through multimodal learning experiences. Likewise, Setiawan and Fediyanto (2026) found that short-form video media improved young learners’ vocabulary development by presenting language through concise and visually engaging input. Although these studies highlighted the benefits of multimedia learning, they focused primarily on learning outcomes and media effectiveness rather than examining tutors’ classroom practices and instructional decision-making.
Several studies have also identified challenges associated with YouTube-based learning. Ardianti and Chabibah (2025) found that while YouTube enhanced learners’ motivation and engagement, students could become distracted by entertainment elements and pay less attention to vocabulary learning objectives. Similarly, Khairuddin et al. (2025) reported that learners sometimes experienced difficulties understanding vocabulary because of fast speech and complex audiovisual input. These findings suggest that video-based learning requires careful teacher guidance to ensure that learners remain focused on meaningful language input. This issue is further explored in the present study through both classroom observations and tutor interviews.
Another relevant study was conducted by Trijunianti et al. (2025), who investigated the effectiveness of the Easy English YouTube channel in improving EFL students’ vocabulary mastery. The study found that YouTube-based instruction contributed positively to vocabulary learning and learner participation. However, the research employed a quantitative design and focused mainly on achievement outcomes rather than exploring how instructional interaction occurred during classroom activities. In contrast, the present study examines how tutors implemented YouTube English clips pedagogically through questioning, repetition, scaffolding, and reinforcement strategies.
Taken together, these previous studies demonstrate that YouTube and video-based learning can effectively support vocabulary acquisition, particularly through multimodal input, repetition, and increased engagement. However, most studies focus primarily on learning outcomes rather than examining how tutors implement video-based instruction in classroom contexts. In addition, limited attention has been given to how vocabulary learning is structured across different instructional stages, such as pre-viewing, while-viewing, and post-viewing activities, as well as how vocabulary is reinforced over time. Therefore, this study aims to fill these gaps by exploring both tutors’ instructional practices and their perceptions in using YouTube English clips to introduce vocabulary to young learners.

2.5. [bookmark: _Toc231649060]Concluding Remarks
This chapter has presented a comprehensive overview of the theoretical framework underpinning the present study, including discussions on YouTube as a platform for English language learning, the role of video-based media in language education, vocabulary acquisition among young learners, and the integration of digital media in EFL instruction. These theoretical perspectives provide a foundation for examining how YouTube-based English learning clips influence vocabulary development in young learners. The following chapter outlines the research methodology employed in this study, covering the research design, participants, research setting, procedures, data collection techniques, data analysis methods, and ethical considerations.


[bookmark: _Toc231649061]CHAPTER THREE
RESEARCH METHODOLOGY
This chapter presents the research methodology employed in this study. It outlines the research design, participants, research site, data collection methods, data analysis procedures, and ethical considerations. These components were designed to ensure that the study systematically addressed the research questions regarding tutors’ instructional practices and perceptions in using YouTube English clips for vocabulary instruction.
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3.1. [bookmark: _Toc231649065]Research Design
1. [bookmark: _Toc210337429][bookmark: _Toc227881274][bookmark: _Toc231649066]
This study employed a qualitative case study design to explore how English tutors at Bumi Neng Mom Community used YouTube clips in introducing vocabulary to young learners and how they perceived the role of these clips in supporting vocabulary development. A case study approach was selected because it enables an in-depth understanding of participants’ practices and perspectives within a real-life context. As noted by Cohen et al. (2017), case studies are particularly useful for examining complex phenomena within their natural settings.
To obtain comprehensive insights, this study utilized two data collection methods: classroom observation and semi-structured interviews. Classroom observations were conducted to capture actual teaching practices, while interviews were used to explore tutors’ reasoning, experiences, and perceptions. This combination allowed for a more holistic understanding of the phenomenon under investigation (Creswell & Poth, 2018).

3.2. [bookmark: _Toc231649067]Research Participant
The participants of this study were two English tutors at Bumi Neng Mom Community who regularly taught young learners and had experience using YouTube clips in their lessons. They were selected based on their direct involvement in planning and implementing vocabulary instruction using video-based media. Since the number of tutors in this community was limited, all eligible tutors were included to provide a comprehensive representation of instructional practices and perceptions within this setting.
3.3. [bookmark: _Toc231649068]Research Site
This study was conducted at Bumi Neng Mom Community, a non-formal learning center located in Padaherang, Ciamis, West Java. The community provides extracurricular learning programs for children, including English lessons delivered in a flexible and interactive environment.
The learners were primarily aged between six and twelve years old, which corresponds to the context of English for Young Learners (EYL). This site was selected because tutors at this community actively incorporated YouTube clips into their teaching, making it a relevant context for examining both instructional practices and perceptions related to video-based vocabulary learning.
3.4. [bookmark: _Toc231649069]Data Collection
To support the qualitative case study design, this study employed classroom observation and semi-structured interviews as data collection methods. The observation indicators and interview questions were adapted and modified from previous studies on video-based learning and vocabulary instruction, particularly from Kurniawan (2024), Sabgini and Wiraatmaja (2023), Setiawan and Fediyanto (2026). These instruments were adjusted to align with the research context and objectives, ensuring that they captured both tutors’ instructional practices and their perceptions regarding the use of YouTube clips in vocabulary teaching.
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[bookmark: _Toc231649086]Classroom Observation
Classroom observation was conducted to document how tutors implemented YouTube clips during vocabulary instruction. Observation in qualitative research involves systematically recording participants’ behaviors and activities within their natural setting (Miles et al., 2020). An observation sheet was prepared to guide the data collection process. The indicators were derived from the adapted framework and organized into: pre-viewing, while-viewing, and post-viewing activities, allowing the researcher to examine how vocabulary was introduced, reinforced, and practiced throughout the lesson.
Prior to the observations, permission was obtained from the tutors and the community organizers. During the sessions, the researcher acted as a non-participant observer and remained unobtrusive to maintain natural classroom dynamics. Field notes and observation sheets were used to record instructional strategies, interaction patterns, and the use of YouTube clips. The collected data were later organized and interpreted narratively to identify patterns in how tutors integrated video-based media into vocabulary instruction.
[bookmark: _Toc231649087]Semi-Structured Interview
Semi-structured interviews were conducted to gain deeper insights into the tutors’ perceptions, experiences, and instructional decisions related to the use of YouTube clips. The interview questions were developed based on the adapted framework and aligned with the research questions, covering aspects such as instructional practices, perceived benefits, challenges, and overall effectiveness of YouTube clips. This method allows flexibility while maintaining focus on the research objectives (Nigar, 2019).
An interview guide consisting of open-ended questions was prepared to ensure consistency across participants while allowing for elaboration and follow-up questions when necessary. The questions explored areas such as video selection, teaching strategies, perceived benefits, and challenges in using YouTube for vocabulary learning. Each interview was conducted face-to-face with the participants’ consent. The conversations were audio-recorded and transcribed verbatim. This approach ensured that the tutors’ perspectives were captured accurately and could be analyzed systematically.
3.5. [bookmark: _Toc231649088]Data Analysis
The data collected from classroom observations and semi-structured interviews were analyzed using the interactive model proposed by Miles et al. (2020), which consists of three stages: data condensation, data display, and conclusion drawing. Both observation notes and interview transcripts were analyzed concurrently to identify recurring patterns and relationships related to tutors’ instructional practices and perceptions.
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The observation data were first transcribed from field notes and organized according to the predefined instructional stages (pre-viewing, while-viewing, and post-viewing). Each observed action was then coded based on recurring instructional strategies, such as vocabulary introduction, repetition, questioning, and reinforcement activities. After coding, the data were grouped into categories reflecting patterns of instructional practices. These categories were then interpreted to explain how tutors structured vocabulary instruction using YouTube clips. The results were presented in a descriptive narrative to highlight key patterns and variations between tutors.
3.5.2. Semi-structured Interview
The interview transcripts were analyzed using thematic analysis. Initially, the data were read multiple times to gain familiarity. Significant statements related to tutors’ perceptions and experiences were then identified and assigned initial codes. These codes were further grouped into broader themes, such as instructional strategies, advantages, challenges, student engagement, and perceived effectiveness. The themes were then reviewed and refined to ensure consistency and relevance to the research questions. Finally, the themes were interpreted and compared with the observation findings to identify alignment or differences between tutors’ stated perceptions and their actual classroom practices.
3.6. [bookmark: _Toc231649094]Ethical Consideration
This study adhered to established ethical standards throughout the research process. Prior to data collection, informed consent was obtained from all participants, ensuring their voluntary participation. To protect participants’ privacy, no personally identifiable information was disclosed in this study. All data were used solely for research purposes and were handled with confidentiality. The researcher also ensured that the study was conducted transparently and responsibly, following appropriate procedures in data collection and analysis. These measures were taken to maintain the integrity of the research and to respect the rights and well-being of all participants.
3.7. [bookmark: _Toc231649095]Concluding Remarks
This chapter has outlined the research methodology used in this study, including the research design, participants, research site, data collection methods, data analysis procedures, and ethical considerations. The qualitative case study approach enabled an in-depth exploration of tutors’ instructional practices and perceptions regarding the use of YouTube clips in vocabulary instruction. The following chapter presents the research findings and discusses them in relation to the research questions and relevant theoretical perspectives.

[bookmark: _Toc231649096]CHAPTER FOUR
FINDINGS AND DISCUSSION
This chapter analyzed the data that had been collected and discussed the findings of the study. The discussion was connected to the theoretical framework presented in Chapter Two and was based on data gathered through observations and interviews. Each section of the discussion addressed the research questions formulated in Chapter One. The chapter also provided the overall conclusions derived from the research findings.
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4.1. [bookmark: _Toc231649098]Research Findings
[bookmark: _Hlk229549460]This chapter presents the findings derived from observations and interviews conducted throughout the research process. The results are closely aligned with the research questions and are supported by data collected in the field. The observation data were primarily used to address the first research question: “How do the tutors use English clips in introducing vocabulary to young learners?” In addition, the interview data were used to further elaborate and deepen the findings related to the first research question, particularly by exploring the tutors’ explanations and reflections on their practices. Meanwhile, the interview findings were also intended to answer the second research question: “What are the tutors’ perceptions towards the use of YouTube English clips?”.
[bookmark: _Toc231649099]How do the tutors use English clips in introducing vocabulary to young learners?
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In response to the first research question, this section presents the findings from classroom observations focusing on how English clips were used in introducing vocabulary to young learners. The observations were conducted in two separate sessions involving two different tutors. The first observation took place on 14 September 2025, followed by the second observation on 26 September 2025.
The findings are presented based on key aspects of vocabulary instruction through video, which included the selection of video content, instructional strategies, the use of multimodal elements, learner engagement, and vocabulary reinforcement. The results from both observation sessions were presented comparatively to highlight patterns in instructional practices, similarities and differences between tutors, and challenges encountered during the teaching process.
1) Planning and Selection of Clips
The findings from both observations indicated that the tutors carefully planned and selected YouTube clips to support vocabulary learning among young learners. In the first observation, the tutor used a narrative-based fable video to introduce vocabulary through contextual interaction. Instead of explicitly presenting target words at the beginning, the tutor encouraged students to infer meaning through guiding questions such as “Do you know what this means?” This created a more exploratory learning process in which vocabulary emerged naturally from the story context. In contrast, the second observation demonstrated a more structured approach, where the tutor clearly focused on specific vocabulary related to shapes through a YouTube song. Students were directly guided to recognize and repeat target words while connecting them with visual representations. Both approaches indicated that vocabulary objectives were aligned with the lesson topic, although the first observation emphasized discovery learning while the second focused on explicit vocabulary instruction.
The selected clips in both observations were generally appropriate for young learners in terms of content and engagement. However, differences appeared in language accessibility and instructional support. In the first observation, the narrative video contained several fast-spoken dialogues, requiring the tutor to frequently pause and replay certain parts to maintain students’ comprehension. Meanwhile, the second observation used a repetitive and rhythmic song with simpler language, allowing students to participate more easily through singing and repetition. The multimodal elements within the clips, such as visuals, audio, and repetition, also supported vocabulary understanding. In the first observation, the tutor relied mainly on visual cues from the video and verbal interaction to guide comprehension, whereas the second observation integrated additional visual reinforcement through board drawings and gestures, helping students connect spoken words with written and visual forms more effectively.
These findings suggested important implications for English for Young Learners (EYL) pedagogy. The first, the suitability of video content should not only be determined by theme relevance but also by language complexity, pacing, and the cognitive characteristics of young learners. Young learners generally benefited more from repetitive, visually rich, and predictable language input because such input reduced cognitive overload and supported memory retention. The second, the findings highlighted that multimodal input became more effective when accompanied by active teacher mediation. Although digital media provided engaging exposure to vocabulary, the tutor’s role remained essential in scaffolding comprehension, simplifying input, and connecting visual and auditory information to meaningful learning experiences. Therefore, effective vocabulary instruction through YouTube clips required not only appropriate material selection but also pedagogical adaptation that aligned with young learners’ developmental needs and attention span.
2) [bookmark: _Hlk226895100]Pre-viewing Activities
The findings from both observations showed that pre-viewing activities played an important role in preparing students before engaging with the YouTube clips. In the first observation, the tutor activated students’ prior knowledge through contextual questioning related to the story shown in the video. Questions such as “What is the lion doing there?” encouraged students to make predictions and connect the visual scenes with their existing knowledge. Vocabulary introduction in this session was conducted indirectly, as students were encouraged to identify unfamiliar words independently before receiving explicit explanations. The tutor mainly relied on the animated visuals within the video itself to clarify meaning and guide students’ understanding.
In contrast, the second observation demonstrated a more explicit and structured pre-viewing process. The tutor introduced the lesson topic directly by drawing shapes on the board and asking students guiding questions such as “What shape was this?” before the video started. Target vocabulary was reinforced immediately through repetition, visual illustrations, and direct examples, allowing students to establish a clearer connection between words and meanings from the beginning of the lesson. Compared to the first observation, the second tutor also utilized more varied visual support, including board drawings and gestures, which complemented the visual and auditory elements of the video.
Overall, both observations demonstrated that pre-viewing activities were used to prepare learners cognitively and linguistically before watching the clips. However, the approaches differed in instructional orientation. The first observation emphasized exploratory learning and contextual discovery, while the second observation focused on direct preparation and explicit vocabulary scaffolding. These findings implied that pre-viewing activities were essential in EYL pedagogy because young learners often required support in connecting new vocabulary with familiar concepts before meaningful learning could occur. Furthermore, the findings suggested that combining visual prompts, questioning strategies, and explicit vocabulary preparation could reduce learners’ confusion and improve their readiness to engage with audiovisual materials. This also highlighted the importance of teacher scaffolding in helping young learners processed multimodal input effectively, rather than relying solely on the video itself as the source of instruction.
3) While-viewing
During the viewing stage, the tutors demonstrated different techniques in guiding students’ attention toward vocabulary learning. In the first observation, the tutor frequently interrupted the video at important moments to emphasize unfamiliar words and check students’ understanding. Questions such as “Do you know what this means?” were used to direct learners’ focus to specific vocabulary items within the storyline. This pause-and-play strategy created opportunities for discussion and allowed students more time to process meaning from the narrative context. The tutor also revisited certain scenes by replaying parts of the video, enabling students to encounter the same vocabulary repeatedly within meaningful situations.
Meanwhile, the second observation adopted a smoother and more continuous viewing process. Since the clip was presented in the form of a song, the tutor avoided frequent interruptions in order to maintain students’ rhythm, attention, and enjoyment. Instead of pausing the video, the tutor reinforced vocabulary through repetition, singing, and direct participation. Expressions such as “Let’s repeat it again!” encouraged learners to actively imitate and memorize the target words. The tutor also connected vocabulary with visual support by pointing to shapes on the board while students sang along, helping them associate spoken language with visual meaning more effectively.
Another noticeable difference appeared in the use of comprehension questions. In the first observation, the tutor focused more on contextual understanding by asking students about the story and the meaning of certain actions or events. Students were encouraged to interpret vocabulary within the narrative rather than simply recalling isolated words. By comparison, the second observation concentrated more on recognition and recall, with questions such as “What shape was that?” aimed at checking whether students could identify and remember the target vocabulary correctly.
These classroom practices revealed that while-viewing activities were not limited to passive watching, but instead functioned as an interactive stage where vocabulary could be reinforced through teacher mediation. For EYL pedagogy, this indicated that young learners required active instructional guidance during audiovisual learning to maintain attention and support comprehension. Narrative-based clips could encourage deeper contextual understanding, but they often required more scaffolding because learners could struggle with fast-paced language input. On the other hand, song-based videos naturally supported repetition, participation, and memorization, making them particularly effective for introducing basic vocabulary to young learners. The observations also implied that balancing enjoyment and instructional focus was essential, as young learners were more likely to remain engaged when audiovisual materials were combined with interactive questioning, repetition, and multimodal support.
4) Post-viewing / Reinforcement
After the video sessions, both tutors carried out reinforcement activities to strengthen students’ understanding and retention of vocabulary. In the first observation, reinforcement was closely connected to productive learning activities. Students were instructed to write down unfamiliar words and later use them to retell parts of the story in their own words. Through prompts such as “Please write it down first…”, the tutor encouraged learners to actively process vocabulary rather than simply memorizing it. This activity required students to connect vocabulary with meaning and context, allowing them to practice language use more meaningfully.
A different pattern emerged in the second observation, where reinforcement focused more on repetition and recall. Students were asked to sing the song repeatedly and identify vocabulary items after the tutor removed visual support from the board. Questions such as “Now try, do you still remember?” encouraged learners to retrieve vocabulary from memory independently. In addition, the tutor combined repetition with visual reinforcement by asking students to copy vocabulary and illustrations into their notebooks, creating multiple opportunities for exposure to the target words.
The reinforcement strategies also reflected different instructional priorities. In the first observation, activities emphasized contextual application and comprehension of meaning through retelling and discussion. By contrast, the second observation concentrated more on memorization and oral repetition through songs and recall-based questioning. Despite these differences, both tutors consistently used repetition as an important tool to strengthen vocabulary learning.
Another important discovery was that reinforcement activities in both observations mainly focused on short-term practice within the same lesson. Although vocabulary was repeated several times during classroom activities, there was little evidence of systematic planning for long-term review in future lessons. This suggested that vocabulary recycling across sessions was not yet strongly integrated into the instructional process.
From an EYL pedagogical perspective, these findings demonstrated that reinforcement activities were essential in helping young learners transfer vocabulary from passive recognition into active use. Repeated exposure supported young learners’ vocabulary retention, particularly when learning activities were enjoyable and meaningful. At the same time, the observations indicated that repetition alone might not have been sufficient for deeper vocabulary mastery. Activities involving contextual use, such as retelling stories or connecting words with personal understanding, could help learners develop stronger semantic associations. The absence of long-term vocabulary review also highlighted the importance of recycling strategies in EYL classrooms, as young learners generally required continuous exposure and repeated encounters with vocabulary over time to achieve lasting retention.
5) Classroom and Technical Management
The classroom observations also revealed how tutors managed instructional flow and technical aspects during the implementation of YouTube-based vocabulary learning. In the first observation, transitions between activities were handled flexibly as the tutor moved between watching the video, pausing for discussion, replaying certain scenes, and assigning follow-up tasks such as writing and retelling. Instructions like “Let’s watch again!” helped students stay connected to the lesson stages and maintained the continuity of the learning process. Even though the lesson shifted between multiple activities, students generally remained attentive and engaged.
Likewise, the second observation demonstrated smooth classroom management, particularly in the transitions between singing activities, board work, and recall exercises. The tutor guided students naturally from watching the video to repeating vocabulary, drawing shapes, and answering questions without causing major disruption. Repetitive prompts such as “Let’s repeat it again!” helped sustain students’ participation and maintained a lively classroom atmosphere. Compared to the first observation, the second lesson appeared more structured because the song functioned as the central framework of the session from beginning to end.
Differences were also visible in how the videos were positioned within the lesson. In the first observation, the clip served multiple purposes throughout the class, including introducing the story, supporting discussion, and reinforcing vocabulary through replayed scenes. The tutor adapted the use of the video according to students’ responses and comprehension needs. Conversely, the second observation used the YouTube song as the primary instructional medium from the start of the lesson, creating a more linear teaching sequence centered on repetition and participation.
In terms of technical management, both sessions were conducted without significant problems related to audio, visuals, or internet connection. Students were able to hear pronunciations clearly and follow the visual elements effectively. The smooth technical setup enhanced classroom engagement, as the tutors could focus on instructional interaction rather than resolving technical interruptions.
These findings suggested that effective classroom and technical management played an important role in maximizing the benefits of digital media for young learners. In EYL pedagogy, smooth transitions and clear instructional flow were essential because young learners tended to have shorter attention spans and could lose focus easily when activities were poorly organized. The observations also showed that technology alone did not automatically create meaningful learning experiences. Its effectiveness depended on how tutors integrated audiovisual media into classroom interaction and maintained students’ engagement throughout the lesson. In addition, reliable technical preparation and flexible classroom management helped create a more supportive and interactive learning environment. As a result, vocabulary learning could occur more naturally and effectively.
[bookmark: _Toc231649102]Interviews Findings
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This section presents the findings obtained from semi-structured interviews conducted with two English tutors at Bumi Neng Mom Learning Center. The interview data were analyzed thematically to identify recurring patterns related to the tutors’ instructional practices and perceptions regarding the use of YouTube English clips in vocabulary instruction for young learners. The findings support the observation data by providing deeper explanations of the tutors’ teaching strategies, considerations, and experiences during classroom implementation.
The findings were divided into two major sections. The first section discussed how tutors used YouTube English clips in introducing vocabulary to young learners, which addressed the first research question. This section included themes related to instructional preparation, classroom implementation, reinforcement strategies, and the integration of YouTube with other teaching methods. The second section focused on tutors’ perceptions towards the use of YouTube English clips, addressing the second research question. These included themes concerning the advantages, challenges, student engagement, motivational aspects, and perceived effectiveness of YouTube-based vocabulary instruction.
1) The Tutors’ Use of English Clips in Introducing Vocabulary to Young Learners
This section discusses the tutors’ instructional practices in using YouTube English clips during vocabulary teaching. The findings were derived from the first five interview questions and were categorized into several themes related to the implementation process.
a) The Use of Songs and Accessible Digital Media
The first theme identified from the interviews was the use of songs and accessible digital media in vocabulary instruction. Both tutors stated that YouTube clips were frequently used because they were easy to access and suitable for young learners. Songs were considered effective in helping students remember vocabulary while also creating a more enjoyable classroom atmosphere. In addition, both tutors emphasized that students could revisit the videos independently outside the classroom. The tutors explained in excerpt 1:
	Tutor 1:
	“Usually, we use videos in the form of songs, such as opening songs at the beginning of the class or goodbye songs before the lesson ends.” 

	Tutor 2:
	“Through songs, students can listen, watch, and sing along at the same time, which helps them absorb the vocabulary more naturally.”



These findings indicated that both tutors viewed YouTube clips as an accessible and engaging learning medium that supports multimodal vocabulary learning through audio, visuals, and repetition.
b) [bookmark: _Toc231649105]Preparation Before Viewing the Video
The second theme concerned the tutors’ preparation before showing the videos. Both tutors highlighted the importance of determining the lesson topic and selecting videos that matched students’ proficiency levels and learning objectives. However, the second tutor additionally attempted to activate students’ prior knowledge through simple questions and board illustrations before the viewing activity. It can be seen in excerpt 2:
	Tutor 1:
	“I usually determine the learning theme first… After that, I select a video that matches the theme and is appropriate for the students.”

	Tutor 2:
	“Sometimes, I also introduce the topic briefly by asking simple questions or drawing related objects on the board.”



The findings revealed that both tutors considered preparation essential in ensuring that the video content was relevant and understandable for young learners.
c) [bookmark: _Toc231649106]Vocabulary Reinforcement During Video Viewing
The third theme involved the strategies used by tutors during video playback to reinforce vocabulary learning. Both tutors actively guided students during the viewing process by repeating vocabulary items and emphasizing important words. However, their instructional approaches differed slightly. Tutor 1 applied a pause-and-play strategy, as reflected in the following excerpt 3:
	Tutor 1:
	“I often pause it at certain points, then repeat important words or sentences.”



In contrast, Tutor 2 maintained the continuity of the video while reinforcing vocabulary through repetition and visual support in excerpt 4:
	Tutor 2:
	“I usually follow along with the song and emphasize certain words by repeating them.”



These findings suggested that both tutors played an active role during video implementation, although one tutor relied more on interruption and questioning, while the other emphasized continuity and multimodal reinforcement.
d) [bookmark: _Toc231649107]Vocabulary Practice and Memorization Strategies
The fourth theme focused on how tutors helped students practice and remember vocabulary after watching the videos. Repetition emerged as the primary strategy used by both tutors. However, each tutor implemented repetition differently. Tutor 1 emphasized limiting the number of vocabulary items to support memorization, as shown in excerpt 5:
	Tutor 1:
	“I limit the number to around 15 words because if there are too many, students tend to struggle to memorize them.”



Meanwhile, Tutor 2 combined repetition with written reinforcement and visual illustrations, excerpt 6:
	Tutor 2:
	“I also write the vocabulary and draw simple illustrations on the board, so students can copy them into their notebooks.”



The findings indicate that both tutors considered repetition important for vocabulary retention, although the second tutor incorporated additional visual and written support to strengthen students’ understanding.
e) Integration of YouTube with Other Teaching Methods
The fifth theme related to the tutors’ decisions regarding when to use YouTube clips compared to other instructional methods. Both tutors viewed YouTube as a complementary teaching tool rather than a replacement for traditional instruction. Tutor 1 explained that YouTube was often used to restore classroom engagement. Meanwhile, Tutor 2 emphasized combining YouTube with board-based instruction in excerpt 7:
	Tutor 1:
	“I usually use YouTube videos when I see that students are starting to feel bored.”

	Tutor 2:
	“I still combine it with other methods, such as writing on the board.”



These findings demonstrated that both tutors adopted flexible teaching approaches by integrating YouTube clips alongside conventional methods to maintain student engagement and support vocabulary learning.
2) Tutors’ Perceptions Towards the Use of YouTube English Clips
This section presents the tutors’ perceptions regarding the use of YouTube English clips in vocabulary instruction. The findings were derived from the last five interview questions and categorized into themes concerning advantages, challenges, student engagement, motivation, and effectiveness.
f) Advantages of Using YouTube English Clips
Both tutors perceived YouTube clips as beneficial for vocabulary learning, particularly in improving pronunciation and supporting memorization through repetition and songs. Tutor 1 stressed it on pronunciation, while Tutor 2 emphasized memorization and enjoyment, excerpt 8:
	Tutor 1:
	“It helps students with pronunciation. By listening directly from the video, students can imitate more accurate pronunciation.”

	Tutor 2:
	“Students can memorize vocabulary more easily through songs.”



These responses indicated that YouTube clips were perceived as useful for creating enjoyable and supportive vocabulary learning experiences.
g) Challenges in Using YouTube Clips
The seventh theme concerned the challenges faced by tutors during implementation. Both tutors mentioned that students sometimes focused more on entertainment aspects rather than vocabulary comprehension, excerpt 9.
	Tutor 1:
	“Students sometimes focus more on the visuals or animations rather than the vocabulary itself.”

	Tutor 2:
	“They may remember the lyrics, but not fully understand what they mean.”



These findings suggested that teacher guidance remained essential to ensure that students focused on vocabulary learning objectives rather than enjoying the videos.
h) Student Responses Towards YouTube-Based Learning
Both tutors agreed that students generally responded positively to YouTube-based vocabulary learning. Students appeared more enthusiastic, active, and willing to participate during classroom activities involving songs and videos. The Tutors noted in excerpt 10:
	Tutor 1:
	“Students appear more cheerful and enthusiastic.”

	Tutor 2:
	“They are more enthusiastic, active, and willing to participate.”



The findings indicated that YouTube clips contributed to a more engaging and interactive classroom atmosphere for young learners.
i) Motivation and Confidence in Learning English
The ninth theme focused on whether YouTube clips helped motivate students or build confidence in learning English. The tutors expressed slightly different perspectives regarding this aspect. Tutor 1 argued that entertainment value did not always lead to meaningful learning motivation, as revealed in excerpt 11:
	Tutor 1:
	“YouTube can attract students’ attention because it feels like entertainment.”



In contrast, Tutor 2 believed that YouTube could support students emotionally, excerpt 12:
	Tutor 2:
	“It makes them feel more relaxed and less afraid of making mistakes.”



These responses revealed differing perspectives regarding the motivational role of YouTube clips in vocabulary instruction.
j) Perceived Effectiveness of YouTube Clips
The final theme concerned the overall effectiveness of YouTube clips in supporting vocabulary learning. Both tutors acknowledged that YouTube was effective to a certain extent, particularly for pronunciation and memorization, but emphasized the importance of additional teacher explanation. The Tutors commented, excerpt 13:
	Tutor 1:
	“It may support learning by around 60%, especially in terms of pronunciation.”

	Tutor 2:
	“YouTube clips are quite effective… but they work best when combined with other teaching strategies.”



Overall, the findings suggested that both tutors perceived YouTube English clips as useful supplementary tools for vocabulary instruction, although their effectiveness depended heavily on teacher guidance, repetition, and integration with other teaching methods.
4.2. [bookmark: _Toc231649108]Research Discussion
This section discusses the findings by interpreting them in relation to the research questions and relevant theoretical perspectives. Rather than restating the results, this section explains how the use of YouTube English clips reflects instructional practices in vocabulary teaching and what these practices imply in the context of young EFL learners. The discussion is divided into two main sections. The first section focuses on how tutors used YouTube clips in introducing vocabulary, integrating both observation and interview findings. The second section discusses tutors’ perceptions towards the use of YouTube English clips, particularly regarding their advantages, challenges, and effectiveness in vocabulary learning.
[bookmark: _Hlk226966453][bookmark: _Toc231649109]The Tutors’ Use of English Clips in Introducing Vocabulary to Young Learners
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6. [bookmark: _Toc227881316][bookmark: _Toc231649111]
This section discusses how tutors implemented YouTube English clips in vocabulary instruction based on classroom observations and supported by interview data. The analysis highlights how instructional practices were structured across different stages, including planning, implementation, and reinforcement. The findings indicated that tutors used YouTube clips as part of a blended teaching approach, combining digital media with interactive strategies such as questioning, repetition, and visual support. This suggested that the effectiveness of video-based learning depends not only on the media itself but also on how it is mediated by the tutor during the learning process.
[bookmark: _Toc231649112]Tutors’ Observations
1) Planning and Selection of Clips
The observations revealed that both tutors selected YouTube clips with clear instructional intentions, particularly to introduce vocabulary that matched the lesson themes and learners’ proficiency levels. This suggested that digital media were integrated purposefully rather than being used merely for entertainment. One tutor employed narrative-based videos to encourage contextual vocabulary discovery, whereas the other relied more on song-based clips that emphasized repetition and direct vocabulary exposure. These differences reflected two instructional orientations in vocabulary teaching: contextual learning and explicit vocabulary instruction. Rather than showing one approach as superior, the findings indicated that both strategies could support vocabulary learning when adjusted to learners’ needs and classroom situations.
The findings further demonstrated that tutors considered the suitability of the clips for young learners by selecting videos with manageable duration, simple vocabulary, and repetitive language patterns. These characteristics appeared to help learners maintain attention and follow the lesson more easily. However, videos containing faster dialogue still required tutors to pause and provide additional explanation, indicating that audiovisual input alone was not always sufficient for comprehension. This observation aligned with the study of Younas and Dong (2024), which indicated that learners understood vocabulary more effectively when audiovisual materials were adapted to their linguistic level and accompanied by contextual support. Likewise, Setiawan and Fediyanto (2026) highlighted that shorter and more segmented video materials helped young learners process vocabulary more successfully during multimedia-assisted learning. Compared with those studies, the present findings emphasized more strongly the tutor’s role in regulating pacing and simplifying input during classroom interaction.
Another important finding concerned the multimodal nature of the selected clips. The videos combined visuals, audio, rhythm, and repetition, allowing learners to experience vocabulary through multiple sensory channels simultaneously. Previous studies also showed that multimodal input supported vocabulary retention because learners could connect words with actions, sounds, and visual representations (Riyanto et al., 2025; Tohamba, 2025). Nevertheless, the current observations suggested that multimedia features became more meaningful when tutors actively reinforced them through gestures, questioning, and board illustrations. This indicated that the effectiveness of YouTube clips did not depend solely on the media itself, but also on how tutors mediated learners’ interaction with the content.
From an EYL pedagogical perspective, these findings implied that effective implementation of YouTube clips required careful material selection alongside active instructional support. Although young learners were naturally attracted to audiovisual content, their attention could easily shift toward entertainment rather than learning objectives if instructional guidance was limited. Therefore, tutors needed to consider not only the attractiveness of videos but also their linguistic accessibility, pacing, and potential to encourage interaction. In this sense, digital media functioned more effectively as a scaffold for guided vocabulary learning rather than as an independent teaching tool.
2) Pre-viewing Activities
The findings revealed that pre-viewing activities played an important role in preparing young learners before engaging with YouTube English clips. Both tutors attempted to build learners’ readiness by activating prior knowledge, introducing target vocabulary, and providing visual support before the videos were fully presented. Nevertheless, the instructional approaches differed noticeably. One tutor relied more on contextual questioning and exploratory interaction, whereas the other used more direct explanation and visual scaffolding from the beginning of the lesson. These differences suggested that pre-viewing activities were adapted to the tutors’ teaching styles and the classroom atmosphere rather than implemented through a fixed procedure.
The activation of prior knowledge appeared to help learners connect unfamiliar vocabulary with familiar experiences and contexts. One tutor encouraged learners to predict meanings through storyline-related questions, while the other introduced concepts through board illustrations and simple prompts. A comparable pattern was identified by Gowenlock et al. (2024), who highlighted the importance of introducing new vocabulary within familiar contexts to promote more positive learner responses. Likewise, Alakrash and Razak (2021) emphasized that activating learners’ background knowledge supported engagement and participation during technology-assisted language learning. In the present study, these strategies seemed to reduce learners’ hesitation and encouraged more active involvement during the viewing stage.
Another noteworthy finding concerned the different ways tutors introduced target vocabulary before the videos began. One tutor tended to encourage learners to discover unfamiliar vocabulary independently before clarification was provided, whereas the other introduced vocabulary more explicitly through repetition, songs, and visual examples. This variation reflected a balance between contextual discovery and direct instruction in vocabulary teaching. Kulsum et al. (2023) found that video-assisted vocabulary learning became more effective when contextual exposure was accompanied by teacher explanation and clarification. The current findings further suggested that tutor mediation remained essential in helping young learners interpret unfamiliar vocabulary meaningfully instead of relying entirely on audiovisual input.
Visual aids and gestures also played a significant role during the pre-viewing stage. One tutor mainly depended on visual scenes from the video itself, while the other expanded support through drawings, gestures, and facial expressions. This indicated that young learners benefited from concrete and visually supported instruction before engaging with the video content. Singer (2022) likewise reported that visual scaffolding strengthened vocabulary comprehension because learners could associate words more directly with observable meanings and actions. In the present study, multimodal support appeared more effective when tutors actively integrated classroom interaction with audiovisual materials rather than depending solely on the video.
The findings suggested that pre-viewing activities functioned as an important scaffolding stage rather than merely an introductory activity, particularly from an EYL pedagogical perspective. Young learners appeared to require structured cognitive and visual support before interacting with digital media because their attention could easily shift toward entertainment aspects instead of learning objectives. Therefore, the effectiveness of YouTube clips depended not only on the quality of the videos themselves but also on how tutors contextualized vocabulary, activated learners’ prior experiences, and guided interaction before viewing began.
3) While-viewing
The observations showed that the while-viewing stage was highly interactive and strongly mediated by the tutors. Rather than allowing learners to watch the YouTube clips passively, both tutors frequently intervened through pausing, repetition, questioning, and verbal reinforcement. These strategies suggested that the videos functioned not merely as entertainment media but as instructional tools that required continuous guidance and learner participation. However, the intensity and style of intervention differed between the two tutors, resulting in different interaction patterns during classroom activities.
One prominent strategy observed during the viewing stage was the use of pauses to emphasize target vocabulary. The first tutor frequently paused the video to clarify meanings, repeat unfamiliar words, and check comprehension, whereas the second tutor maintained the flow of the song-based video and paused only when necessary. This difference indicated that the effectiveness of pausing depended largely on the type of video and the learning objective. Hariyono (2020) similarly found that pausing videos for explanation and discussion helped learners focus more effectively on target vocabulary during EFL instruction. In the present study, the pause-and-play strategy appeared particularly beneficial in narrative-based videos, where learners needed additional processing time to interpret vocabulary from context. By contrast, maintaining continuous playback in song-based activities seemed to preserve rhythm, participation, and learner engagement more effectively.
Repetition also emerged as a central feature during the while-viewing stage. Both tutors repeatedly highlighted important vocabulary and encouraged learners to pronounce words aloud, although the forms of repetition differed considerably. One tutor reinforced vocabulary through repeated replaying of scenes and contextual discussion, while the other relied more heavily on rhythmic repetition through songs and choral responses. Rini et al. (2024) likewise emphasized that repeated vocabulary exposure through audiovisual media contributed to improved recall and greater classroom participation. Trijunianti et al. (2025) further showed that repeated exposure through YouTube-based instruction supported learners’ vocabulary mastery and encouraged active participation. The current findings further suggested that repetition became more meaningful when integrated into interactive activities rather than delivered through isolated drilling. Learners appeared more responsive when repetition occurred naturally through songs, questioning, and classroom interaction.
Another significant finding concerned the use of comprehension questions during video viewing. Both tutors actively asked learners about vocabulary meanings, visual details, and story content while the clips were playing. Nevertheless, the questioning strategies reflected different instructional focuses. One tutor emphasized inferential understanding by encouraging learners to interpret situations and meanings from the storyline, whereas the other focused more on identifying and recalling vocabulary directly from visuals and songs. Hasanah et al. (2024) similarly reported that guided interaction during video exposure improved young learners’ vocabulary acquisition more effectively than passive viewing alone. In the present study, questioning functioned not only as a comprehension check but also to maintain learners’ attention and encourage deeper cognitive processing during audiovisual learning activities.
From an EYL pedagogical perspective, the findings suggested that while-viewing activities required active tutor mediation to maximize the educational value of YouTube clips. Young learners tended to focus easily on the entertaining aspects of videos; therefore, instructional interaction became necessary to redirect attention toward vocabulary learning goals. The tutors’ interventions through pausing, repetition, and questioning helped transform audiovisual input into more meaningful language-learning experiences. At the same time, the differences between tutors indicated that there was no single ideal strategy for while-viewing instruction. Instead, effective implementation appeared to depend on factors such as video type, classroom atmosphere, learner characteristics, and instructional objectives.
4) Post-viewing / Reinforcement
Post-viewing activities functioned as an important stage for strengthening students’ vocabulary understanding after exposure to the YouTube clips. Although both tutors emphasized reinforcement, the strategies they employed reflected different instructional orientations. One tutor encouraged learners to process vocabulary more deeply through writing and retelling activities, whereas the other prioritized oral repetition and memorization through songs. These differences indicated that reinforcement was not limited to reviewing vocabulary, but also reflected how tutors perceived effective vocabulary learning for young learners.
A recurring pattern observed in both classrooms was the use of repetition and repeated practice after viewing the clips. In the first session, students were asked to identify unfamiliar vocabulary, write the words down, and retell parts of the story using their own expressions. This practice encouraged learners to use vocabulary more productively and contextually. Meanwhile, the second tutor relied more heavily on repeated singing and oral drilling to strengthen recall and pronunciation. Such findings supported Nation’s (2017) viewed that repeated exposure and retrieval practice contribute significantly to vocabulary retention. Similar patterns were also identified by Minalla’s (2024) study, which found that rhythmic repetition through audiovisual media supported vocabulary recall and learner engagement among young learners. However, the present findings further suggested that repetition became more meaningful when learners were encouraged to actively manipulate vocabulary through speaking or retelling activities rather than relying solely on mechanical repetition.
The findings additionally showed that both tutors expanded vocabulary reinforcement beyond simply replaying the video. Follow-up activities such as questioning, retelling, board work, and writing tasks were used to help students reconnect vocabulary with meaning and context. This indicated that the tutors viewed YouTube clips as introductory tools rather than complete instructional resources. Such practices aligned with Sánchez-Auñón et al. (2023), who argued that vocabulary development becomes stronger when learners interact with words through multiple forms of engagement, including oral, written, and contextual activities. Likewise, Hasanah et al. (2024) reported that guided post-viewing activities improved vocabulary comprehension more effectively than passive viewing alone. Compared with these previous studies, the present findings highlighted more clearly how tutor mediation shaped the effectiveness of reinforcement activities, particularly in maintaining learners’ focus and encouraging participation after watching the videos.
Despite the positive reinforcement practices observed, the findings also revealed limited evidence of systematic long-term vocabulary review. Vocabulary items were repeated several times within the same lesson, yet there was little indication that the words would be revisited in future meetings. Most reinforcement activities remained focused on immediate understanding and short-term recall. This finding reflected a pedagogical limitation because young learners generally require repeated encounters with vocabulary across different contexts and periods of time to achieve durable retention. Gowenlock et al. (2024) similarly emphasized that vocabulary introduced through video-based learning requires continuous recycling and contextual reuse to support sustained acquisition. In this study, the absence of structured follow-up suggested that vocabulary mastery may have remained temporary, especially for learners who depended heavily on repetition and guided reinforcement.
Pedagogically, the findings demonstrated that post-viewing activities played a crucial role in transforming audiovisual exposure into more active and meaningful vocabulary learning experiences. Young learners appeared to benefit when tutors combined YouTube clips with opportunities for repetition, contextual use, and learner interaction. Ardianti and Chabibah (2025) similarly reported that YouTube-based activities increased learners’ motivation and participation when accompanied by guided reinforcement and interaction. At the same time, the findings implied that reinforcement should extend beyond a single lesson. Vocabulary instruction for young learners would likely become more effective if tutors incorporated systematic review strategies, such as recycling target words in later lessons, integrating vocabulary into new activities, or revisiting previously learned expressions in different contexts.
5) Classroom and Technical Management
The observation findings demonstrated that classroom and technical management played an important role in supporting the successful implementation of YouTube clips in vocabulary instruction. Beyond selecting appropriate videos, both tutors were required to manage lesson flow, maintain students’ attention, and ensure that technical aspects functioned smoothly throughout the learning process. The observations suggested that effective management contributed significantly to sustaining engagement and preventing disruptions during classroom activities.
One notable finding concerned how both tutors managed transitions between lesson stages. The movement from pre-viewing to while-viewing and post-viewing activities generally occurred smoothly, allowing the lessons to progress without major interruptions. In the first observation, transitions were guided through prompts and questioning that connected one activity to another, while in the second observation, the tutor integrated singing, board work, and repetition activities in a more continuous sequence. These practices indicated that classroom organization was not only procedural, but also pedagogical, particularly in maintaining young learners’ concentration and emotional involvement. The results also echoed those of Riyanto et al. (2025), whose research suggested that a structured combination of videos, songs, and interactive activities helped maintain participation and engagement among young learners. In the present study, smooth transitions appeared to support learners’ readiness to remain actively involved throughout the lesson rather than becoming distracted during activity changes.
Another important aspect involved the placement of videos within the lesson structure. The observations revealed that tutors used YouTube clips differently depending on instructional purposes and classroom conditions. One tutor positioned the video as the central medium for introducing and practicing vocabulary, whereas the other applied it more flexibly, particularly when students’ attention began to decrease. This suggested that video integration was adaptive rather than rigidly structured. Setiawan and Fediyanto (2026) similarly found that short-form video media became more effective when teachers adjusted their implementation according to learners’ attention span and classroom interaction patterns. The findings of the present study further indicated that effective use of digital media in EYL classrooms depended not only on the material itself, but also on tutors’ ability to respond dynamically to classroom situations and learner engagement.
The technical setup during both observations also supported the learning process effectively. Audio quality, screen visibility, and internet access functioned without major disruption, allowing learners to focus on instructional content rather than technical difficulties. This finding contrasted with Kulsum et al. (2023), who identified unstable internet connections and technical limitations as common challenges in implementing YouTube-based vocabulary instruction for young learners. In the present study, the absence of significant technical barriers enabled tutors to focus more fully on instructional interaction, vocabulary reinforcement, and classroom engagement. This suggested that technical readiness remained a fundamental requirement for maximizing the educational potential of multimedia learning environments.
These findings suggested that successful integration of YouTube clips required more than attractive audiovisual content. Effective classroom and technical management became essential in creating a structured yet engaging learning environment for young learners. Smooth transitions, flexible video placement, and reliable technical preparation helped maintain students’ focus and supported more meaningful vocabulary learning experiences. The findings also implied that tutors’ adaptability played a particularly important role in EYL contexts, where instructional decisions often needed to respond directly to learners’ participation, mood, and attention span during classroom activities.
[bookmark: _Toc231649113]Tutors’ Interviews
This section discusses the interview findings related to how tutors used YouTube English clips in introducing vocabulary to young learners. While the observation data illustrated classroom practices, the interview data reveal the reasoning behind those practices.  By integrating both data sources, this section highlights how tutors conceptualize and implement video-based vocabulary teaching in practice.
a) First Interview Question’ Responses
The interview findings revealed that both tutors viewed YouTube clips, particularly songs, as an effective medium for introducing vocabulary because of their accessibility and engaging nature. Songs allowed students to listen, watch, and repeat vocabulary simultaneously, which created a more immersive learning experience. This reflected multimodal learning principles, where visual and auditory input supported comprehension and retention (Mayer, 2014). The present findings correspond with those of Kulsum et al. (2023) and Riyanto et al. (2025), both of whom emphasized the positive contribution of YouTube videos, songs, and animated audiovisual materials to vocabulary engagement and classroom participation. Nevertheless, the tutors’ reliance on songs also suggested that vocabulary learning tended to focus more on memorization, especially when follow-up interaction and contextual explanation were limited.
b) Second Interview Question’ Responses
Both tutors emphasized the importance of determining lesson themes and selecting appropriate videos before instruction. This indicated that YouTube clips were integrated through planned instructional consideration rather than spontaneous use. Gowenlock et al. (2024) highlighted that the effectiveness of video-based vocabulary learning depended heavily on the contextual suitability of the materials. Similarly, Tohamba (2025) explained that vocabulary learning through YouTube became more effective when videos were selected based on learners’ level, needs, and contextual relevance. In addition, one tutor prepared students through guiding questions and visual support before watching the clips, which helped learners connect new vocabulary with familiar experiences. These findings suggested that careful preparation contributed significantly to maintaining students’ comprehension and engagement during video-based activities.
c) Third Interview Question’ Responses
The tutors described several active strategies during video viewing, including pausing the clips, repeating vocabulary, and connecting words with visuals or written forms. These practices indicated that the tutors actively mediated the learning process instead of allowing students to watch passively. Hasanah et al. (2024) found that guided interaction during video exposure improved vocabulary comprehension more effectively than passive viewing alone. Similar findings were also reported by Setiawan and Fediyanto (2026), who emphasized that short video media became more effective when accompanied by active instructional support and interaction. The findings also suggested that tutor intervention played an important role in directing students’ attention toward vocabulary learning objectives rather than entertainment aspects of the videos.
d) Fourth Interview Question’ Responses
Both tutors highlighted repetition as a major strategy for reinforcing vocabulary after viewing, although the implementation differed. One tutor focused on limiting the amount of vocabulary and using recall-based questioning, while the other emphasized repeated singing supported by written and visual reinforcement. These practices reflected different approaches to vocabulary consolidation among young learners. Minalla (2024), Riyanto et al. (2025), and Trijunianti et al. (2025) similarly reported that repeated exposure, songs, and multimodal reinforcement supported vocabulary retention and recall among EFL learners. The findings further suggested that combining oral, written, and visual activities provided more meaningful reinforcement than relying on a single instructional technique.
e) Fifth Interview Question’ Responses
The tutors also demonstrated flexibility in deciding when YouTube clips should be used during lessons. One tutor used videos situationally, particularly when students began losing focus, whereas the other integrated videos more consistently alongside other teaching activities. This indicated that YouTube clips functioned as a complementary instructional tool rather than the sole teaching method. Alakrash and Razak (2021) emphasized that effective technology integration depended on classroom conditions and instructional adaptation. Similarly, Ardianti and Chabibah (2025) noted that YouTube-based learning became more effective when teachers adjusted media use according to students’ engagement and motivational conditions. In this study, the tutors’ flexibility reflected responsive teaching practices that adjusted media use according to classroom atmosphere and learner participation.
[bookmark: _Toc231649114]Tutors’ Perceptions Towards the Use of YouTube English Clips
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7. [bookmark: _Toc227881321][bookmark: _Toc231649116]
This section discusses tutors’ perceptions of the use of YouTube English clips in vocabulary instruction. The analysis is based on the last five interview questions and highlights how tutors evaluate the advantages, challenges, student responses, motivational impact, and overall effectiveness of this medium. These perceptions are important as they reflect tutors’ pedagogical beliefs, which influence how digital media is implemented in classroom practice.
f) Sixth Interview Question’ Responses
Both tutors acknowledged that YouTube clips provided important advantages in vocabulary learning, particularly in supporting pronunciation and memorization. One tutor emphasized exposure to correct pronunciation through listening activities, while the other highlighted repetition through songs as a strategy for memorization. Minalla (2024) found that multimodal input and repetition supported vocabulary retention among young learners. Support for these findings can also be seen in the studies of Trijunianti et al. (2025) and Tohamba (2025), which highlighted YouTube-based vocabulary instruction supported pronunciation practice, memorization, and vocabulary mastery among EFL learners. However, the tutors appeared to prioritize different learning outcomes, as one focused more on pronunciation accuracy while the other emphasized memorization and recall.
g) Seventh Interview Question’ Responses
Both tutors identified similar challenges in using YouTube clips, particularly students’ tendency to focus more on entertainment than on vocabulary learning. Students were often more attracted to animations, visuals, and songs, which sometimes distracted them from understanding word meanings. Shahwan and Shahwan (2024) noted that excessive attention to multimedia elements could reduce focus on instructional objectives. Similarly, Ardianti and Chabibah (2025) explained that although YouTube increased learner motivation, students could become overly focused on entertainment aspects when instructional guidance was insufficient. The findings suggested that without sufficient teacher guidance, students might engage more in passive entertainment than meaningful vocabulary learning.
h) Eighth Interview Question’ Responses
Both tutors agreed that YouTube clips generally created a more enjoyable and engaging classroom atmosphere. Students appeared more enthusiastic, active, and willing to participate during video-based activities, especially when songs were included. Kulsum et al. (2023) and Riyanto et al. (2025) also reported that audiovisual learning activities fostered greater enthusiasm, participation, and classroom engagement among young learners. However, one tutor explained that student engagement still depended on classroom mood and situational factors. This indicated that although YouTube clips supported motivation, their effectiveness was still influenced by classroom dynamics and instructional management.
i) Ninth Interview Question’ Responses
The tutors expressed different perceptions regarding the role of YouTube clips in motivating students and building confidence. One tutor believed that YouTube had a limited influence on students’ motivation because learners could become more focused on entertainment than learning. In contrast, the other tutor perceived that videos helped create a more relaxed learning environment, which encouraged students to participate more confidently. Romadhon et al. (2022) explained that enjoyable learning situations and reduced anxiety could support student participation when combined with guided interaction. Likewise, Ardianti and Chabibah (2025) emphasized that YouTube-based learning could enhance learner motivation and participation when supported by meaningful classroom interaction. These findings suggested that YouTube clips alone were insufficient to develop motivation and confidence without active tutor guidance and engagement.
j) Tenth Interview Question’ Responses
Both tutors perceived YouTube clips as partially effective in supporting vocabulary learning. They agreed that videos were helpful for pronunciation practice and memorization, but less effective for developing a deeper understanding of vocabulary meaning without additional explanation. Sánchez-Auñón et al. (2023), Tohamba (2025), and Trijunianti et al. (2025) similarly emphasized that video-based vocabulary learning became more effective when audiovisual exposure was supported by interaction, explanation, and reinforcement activities. The findings, therefore, suggested that YouTube clips functioned most effectively as part of a blended instructional approach rather than as a standalone teaching method.
4.3. [bookmark: _Toc231649117]Concluding Remarks
This chapter has presented and discussed the research findings based on data collected through classroom observations and semi-structured interviews. The findings have addressed the research questions by explaining how tutors use YouTube English clips in introducing vocabulary to young learners and how they perceive the use of this medium in their teaching practices. The next chapter will present the conclusions of the study and provide recommendations for future research, particularly regarding strategies to optimize the use of digital media in vocabulary instruction for young learners. 

[bookmark: _Toc231649118]CHAPTER FIVE
CONCLUSIONS AND SUGGESTIONS
This chapter presents the conclusions and suggestions drawn from the study's findings. The conclusions are based on the results discussed in the previous chapter, while the suggestions are intended for educators and future researchers interested in using YouTube English clips in vocabulary instruction for young learners.
5. [bookmark: _Toc210337448][bookmark: _Toc227881324][bookmark: _Toc231649119]
5.1. [bookmark: _Toc231649120]Conclusions
This study aimed to explore how English tutors used YouTube clips in introducing vocabulary to young learners and how they perceived the use of these clips in supporting vocabulary development. Based on the findings from observations and interviews, several important conclusions can be drawn.
First, regarding the use of YouTube clips in vocabulary instruction, the findings showed that both tutors integrated YouTube as a supportive instructional medium rather than as a standalone method. The tutors demonstrated structured teaching practices, including selecting videos based on learning objectives, preparing students before viewing, guiding them during the video through strategies such as pausing and repetition, and reinforcing vocabulary through follow-up activities. Despite differences in teaching styles, both tutors consistently utilized multimodal elements from YouTube clips, such as audio, visuals, and songs, to support vocabulary learning. One tutor tended to emphasize exploratory learning and student interaction, while the other focused more on repetition, memorization, and visual reinforcement through written support. These differences indicate that YouTube clips can be flexibly adapted to suit different teaching approaches while still supporting vocabulary instruction.
Second, in terms of tutors’ perceptions, the findings revealed that YouTube clips were considered beneficial, particularly in enhancing pronunciation, increasing student engagement, and supporting vocabulary memorization through repetition and audiovisual input. However, both tutors also identified several limitations. One major challenge was that students often focused more on the entertainment aspects of the videos rather than the learning content. Additionally, while students could easily remember songs or repeated words, they did not always fully understand the meanings of the vocabulary. The tutors also expressed differing views on the motivational impact of YouTube, where one tutor viewed it as situational and not always effective, while the other considered it a useful tool for increasing engagement and reducing anxiety.
Overall, the study concludes that YouTube English clips are a useful and engaging medium for supporting vocabulary learning among young learners. However, their effectiveness largely depends on how they are integrated into the teaching process. Without proper guidance, reinforcement, and complementary teaching strategies, the learning outcomes may remain limited to surface-level understanding, such as pronunciation and memorization, rather than deeper comprehension.



5.2. [bookmark: _Toc231649121]Suggestions
Based on the conclusions of the study, several suggestions are proposed for educators and future researchers.
For educators, it is recommended to use YouTube clips strategically as part of a broader instructional approach rather than relying on them as the main teaching method. Teachers should carefully select videos that align with learning objectives and students’ proficiency levels. It is also important to actively guide students during the learning process by pausing videos, emphasizing key vocabulary, and providing clear explanations. In addition, combining YouTube clips with other teaching methods, such as writing activities, interactive questioning, and contextual practice, can help enhance students’ understanding beyond simple memorization. Teachers are also encouraged to monitor students’ focus and ensure that the learning objectives remain the primary focus, rather than the entertainment aspect of the videos.
For future researchers, it is suggested to conduct studies with a larger number of participants and in different educational settings to obtain more comprehensive findings. Further research could also explore the long-term impact of using YouTube clips on vocabulary retention and language development. Additionally, future studies may investigate the effectiveness of specific types of YouTube content, such as animated videos, storytelling clips, or interactive videos, in supporting different aspects of vocabulary learning. Comparative studies between YouTube-based learning and other digital or traditional media would also provide valuable insights into the most effective strategies for teaching vocabulary to young learners.

5.3. [bookmark: _Toc231649122]Concluding Remarks
This chapter has presented the conclusions and suggestions based on the findings of the study. The results highlighted both the potential and the limitations of using YouTube English clips in vocabulary instruction for young learners. It is expected that the findings of this study can contribute to the development of more effective and engaging teaching strategies in EFL contexts, particularly in integrating digital media into language learning.




[bookmark: _Toc231649123]BIBLIOGRAPHY
Alakrash, H. M., & Razak, N. A. (2021). Technology-based language learning: Investigation of digital technology and digital literacy. Sustainability (Switzerland), 13(21). https://doi.org/10.3390/su132112304
Al-Ameri, A. M., & Rababah, L. (2020). The Effect of Using YouTube on Developing Elementary Students Vocabulary. Education and Linguistics Research, 6(1), 129. https://doi.org/10.5296/elr.v6i1.16796
Ardianti, A. P., & Chabibah, F. M. (2025). YouTube for Enhancing EFL Students’ Motivation in Vocabulary Acquisition: A Systematic Review. English Language Teaching Journal, 5(2), 162–187. https://doi.org/10.35897/eltj.v5i2.1863
Asipi, L. S., Trisanti, O. L., & Damayanti, Y. T. (2023). Methods of Teaching Vocabulary in English Young Learners’ (EYL) Classroom. Journal on Education, 05(04). https://jonedu.org/index.php/joe/article/view/2598
Bhusaery, R., Chaerul, A., & Kamil, A. B. (2024). Investigating Students’ Response of Using Video-Based Learning Method Through YouTube on English Vocabulary Learning. INFOTECH Journal, 10(1), 128–131. https://doi.org/10.31949/infotech.v10i1.9567
Bueno-Alastuey, M. C., & Nemeth, K. (2022). Quizlet and podcasts: effects on vocabulary acquisition. Computer Assisted Language Learning, 35(7), 1407–1436. https://doi.org/10.1080/09588221.2020.1802601
Cameron, L. (2001). Teaching Languages to Young Learners. Cambridge University Press.
Cohen, L., Manion, L., & Morrison, K. (2017). Research Methods in Education. Routledge. https://doi.org/10.4324/9781315456539
Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five approaches (4th ed.). SAGE Publications.
Dabamona, M., & Yunus, A. (2022). The Use of Youtube for Learning English: Exploring Technology-Based Approach. Journal of Language, Literature, and Linguistics, 3(1). https://doi.org/10.26858/interference.v3i1.31475
Gholami, R., & Salahshour, S. (2025). Effect of Using Digital Media for Language Learning on Reduction of Anxiety and Boost of Proficiency among Immigrating Students: A Case Study. International Journal of Education and Literacy Studies, 13(1), 279–292. https://doi.org/10.7575/aiac.ijels.v.13n.1p.279
Gowenlock, A. E., Norbury, C., & Rodd, J. M. (2024). Exposure to Language in Video and its Impact on Linguistic Development in Children Aged 3–11: A Scoping Review. In Journal of Cognition (Vol. 7, Number 1). Ubiquity Press. https://doi.org/10.5334/joc.385
Hariyono, T. C. (2020). Teaching vocabulary to young learner using video on YouTube at English course. Language Research in Society (LaRSo) Journal, 1(1), 41–46. http://e-journal.president.ac.id/presunivojs/index.php/LARSO
Hasanah, E. U., Rusmawaty, D., & Kalukar, V. J. (2024). Can English Vocabulary Acquisition of a Young Learner Be Catalyzed by Educational Videos? BERUMPUN, 7(1). https://doi.org/10.33019/berumpun.v4i2.149
Julianti, O., Sunarti, & Rahmawati, Y. (2026). The Effectiveness of YouTube Video-Based Learning in Enhancing Vocabulary Development Among Vocational High School Students. INTERACTION: Jurnal Pendidikan Bahasa, 13(1), 400–415. https://doi.org/https://doi.org/10.36232/interactionjournal.v13i1.5212
Kabooha, R., & Elyas, T. (2018). The Effects of YouTube in Multimedia Instruction for Vocabulary Learning: Perceptions of EFL Students and Teachers. English Language Teaching, 11(2), 72. https://doi.org/10.5539/elt.v11n2p72
Khairuddin, H., Sofyan, R. R., & Radhiyani, F. (2025). EFL Students’ Perceptions of Using YouTube Videos for Vocabulary Mastery. Journal of Technology in Language Pedagogy (JTechLP), 4(3). https://doi.org/https://doi.org/10.26858/jtechlp.v4i3.78428
Kulsum, E. M., Sakina, R., Fauzan, E., & Fajriah, Y. N. (2023). Teaching Vocabulary to Young Learners Using YouTube Videos at A Private School in Sumedang. JEPAL (Journal of English Pedagogy and Applied Linguistics), 4(1), 51–61. https://doi.org/10.32627/jepal.v4i1.771
Kurniawan, I. (2024). A Narrative Review of Teaching Vocabulary Through Videos: Insights and Strategies for Young Learners. English Education: Jurnal Tadris Bahasa Inggris, 17(2), 397–406. https://doi.org/10.24042/ee-jtbi.v17i2.24449
Maulida, S., & Warni, S. (2024). Students’ Perceptions Toward the Impact of English Movies on Students’ Vocabulary Knowledge. SALEE: Study of Applied Linguistics and English Education, 5(2), 666–680. https://doi.org/10.35961/salee.v5i2.1448
Mayer, R. E. (2014). Cognitive Theory of Multimedia Learning. In The Cambridge Handbook of Multimedia Learning (pp. 43–71). Cambridge University Press. https://doi.org/10.1017/CBO9781139547369.005
Miles, M. B., Huberman, M. A., & Saldaña, J. (2020). Qualitative Data Analysis (4th ed.). SAGE Publications.
Minalla, A. A. (2024). Enhancing Young EFL Learners’ Vocabulary Learning Through Contextualizing Animated Videos. Theory and Practice in Language Studies, 14(2), 578–586. https://doi.org/10.17507/tpls.1402.31
Mosully, A. (2024a). The Effectiveness of YouTube in Developing and Improving English Foreign Language Learners’ Speaking Skills. International Journal of Linguistics, Literature and Translation, 7(1), 32–38. https://doi.org/10.32996/ijllt.2024.7.1.3
Mosully, A. (2024b). The Effectiveness of YouTube in Developing and Improving English Foreign Language Learners’ Speaking Skills. International Journal of Linguistics, Literature and Translation, 7(1), 32–38. https://doi.org/10.32996/ijllt.2024.7.1.3
Nation, P. (2017). How vocabulary is learned. Indonesian JELT: Indonesian Journal of English Language Teaching, 12(1), 1–14. https://doi.org/10.25170/ijelt.v12i1.1458
Nigar, N. (2019). Hermeneutic Phenomenological Narrative Enquiry: A Qualitative Study Design. Theory and Practice in Language Studies, 10(1), 10. https://doi.org/10.17507/tpls.1001.02
Nilsson, M. (2020). Beliefs and experiences in the English classroom: Perspectives of Swedish primary school learners. Studies in Second Language Learning and Teaching, 10(2), 257–281. https://doi.org/10.14746/ssllt.2020.10.2.3
Nugroho. (2024). Narrative Review: Digital Media in English Language Learning. Journal of Nusantara Education, 4(1), 1–13. https://doi.org/10.57176/JN.V4I1.122
Pratama, V. M., & Rizky, R. (2023). A Study on Young Learners’ Vocabulary Mastery at Elementary School. Ensiklopedia of Journal, 5(3), 377–382. https://doi.org/https://doi.org/10.33559/eoj.v5i3.1790
Puspasari, D., Jamiluddin, J., & Kamaruddin, A. (2025). Difficulties in Speaking Skill Encountered by English Students at Tadulako University. International Journal of English and Applied Linguistics (IJEAL), 5(1), 1–7. https://doi.org/10.47709/ijeal.v5i1.4409
Rantau, D., & Amin, M. (2025). Comparative Study of Post-Marriage Nationality Of Women in Legal Systems of Different Countries International Journal of Multicultural and Multireligious Understanding Technology Integration in Teaching English to Young Learners: Challenges and Strategies. 12, 132–143. https://doi.org/10.18415/ijmmu.v12i2.6457
Rini, Y. P., Kholid, M. F. N., & Lizana, C. (2024). Boosting Students’ Vocabulary Mastery through YouTube: A Game-Changer in Learning. IJLHE: International Journal of Language, Humanities, and Education, 7(2), 259–268. https://doi.org/10.52217/ijlhe.v7i2.1621
Riyanto, R. F., Astutik, Y., Agustina, S., Mongboon, N., & Pribadi, I. (2025). Integrating Animated Videos, Songs, and Games to Enhance Young Learners’ Vocabulary Learning in EFL Classrooms: A Descriptive Study in Thai Elementary School. ELLITE: Journal of English Language, Literature, and Teaching, 10(2). https://doi.org/https://doi.org/10.32528/ellite.v10i2.3692
Romadhon, S. A., Indrayanti, I., & Qurohman, M. T. (2022). Animation Movies for Enhancing Vocabulary: A Quantitative Study Among Vocational School Students. Journal of English Language Learning, 6(1), 121–126. https://doi.org/10.31949/jell.v6i1.2833
Sabgini, K. N. W., & Wiraatmaja, T. (2023). The Usage of Video in Teaching Vocabulary for Young Learners. Journal of English Educational Study (JEES), 6(1), 93–104. https://doi.org/10.31932/jees.v6i1.2309
Sánchez-Auñón, E., Férez-Mora, P. A., & Monroy-Hernández, F. (2023). The use of films in the teaching of English as a foreign language: a systematic literature review. Asian-Pacific Journal of Second and Foreign Language Education, 8(1), 1–17. https://doi.org/10.1186/S40862-022-00183-0/FIGURES/1
Schmitt, N., & Schmitt, D. (2020). Vocabulary in Language Teaching. Cambridge University Press. https://doi.org/10.1017/9781108569057
Setiawan, M. A., & Fediyanto, N. (2026). Short Video Media and Vocabulary Development in Young EFL Learners. Indonesian Journal of Education Methods Development, 21(4). https://doi.org/10.21070/ijemd.v21i4.1043
Shahwan, S. J., & Shahwan, T. R. (2024). Digital Media and How It Affects English Language Learning. In Studies in Systems, Decision and Control (Vol. 516, pp. 427–438). Springer Science and Business Media Deutschland GmbH. https://doi.org/10.1007/978-3-031-49544-1_39
Singer, N. (2022). Cartoons as the Incidental Vocabulary Acquisition Tool for English Language Learners. Arab World English Journal, 13(1), 330–341. https://doi.org/10.24093/awej/vol13no1.21
Tohamba, C. P. P. (2025). The Use of YouTube in Improving English Vocabulary Mastery in Early Childhood: Systematic Literature Review. Journal of Instructional and Development Researches, 5(5), 500–510. https://doi.org/10.53621/jider.v5i5.595
Trijunianti, N. F., Suhandra, I. R., & Muslimin, A. I. (2025). The Effectiveness of Easy English YouTube Channel to the EFL Students’ Vocabulary Mastery. Seltics Journal: Scope of English Language Teaching Literature and Linguistics, 8(2), 253–261. https://doi.org/10.46918/seltics.v8i2.2617
Younas, M., & Dong, Y. (2024). The Impact of Using Animated Movies in Learning English Language Vocabulary: An Empirical Study of Lahore, Pakistan. SAGE Open, 14(2). https://doi.org/10.1177/21582440241258398
Yuniar Diyanti, B., & Madya, S. (2021). English for Young Learners (EYL) in ASEAN: Policy and Implementation. International Journal of Language Education, 5(3), 224–243. https://doi.org/10.26858/ijole.v5i3.16382
 


2











[bookmark: _Toc231649124][bookmark: _Hlk210309111]APPENDICES
[bookmark: _Hlk202126913]

Appendix 1: 	Observation Rubric for Tutors Using YouTube Clips in Vocabulary Instruction
Each item is rated on a 1–3 scale, where 1 = Needs Improvement, 2 = Adequate, 3 = Effective. Observers can assign scores and add notes for each item.
	No
	Observation Item
	Scale Score
	Field Note

	A. Planning & Selection of Clips

	1
	Tutor defines clear vocabulary objectives.
	
	

	2
	Level of language and duration of the clip are appropriate for young learners.
	
	

	3
	Clip contains multimodal elements (visual/ audio/ subtitles) that support understanding.
	
	

	B. Pre-viewing Activities

	1
	Activates prior knowledge
	
	

	2
	Introduces target vocabulary
	
	

	3
	Uses visual aids/gestures
	
	

	C. While-Viewing

	1
	Tutor pauses video to highlight target vocabulary.
	
	

	2
	Tutor points out or repeats important words or phrases.
	
	

	3
	Tutor asks comprehension questions related to vocabulary during the video.
	
	

	D. Post-Viewing/ Reinforcement

	1
	Tutor engages learners in repeating or practicing the new vocabulary.
	
	

	2
	Tutor provides activities to reinforce meaning (games, sentences, TPR).
	
	

	3
	Tutor plans to review/reuse the vocabulary in future lessons.
	
	

	E. Classroom & Technical Management

	1
	Tutor ensures smooth transitions between activities.
	
	

	2
	Video placement in lesson (beginning/ middle/ end) is appropriate.
	
	

	3
	Technical setup (sound, screen, internet) supports the learning process.
	
	



Adapted and modified from Kurniawan (2024); Sabgini and Wiraatmaja (2023); Setiawan and Fediyanto (2026).

Appendix 2:	List of Interview Questions
The Tutors Use of English Clips in Introducing Vocabulary to Young Learners
	No.
	Question

	1.
	Can you describe how you usually use YouTube clips in your English lessons with young learners?

	2.
	What steps do you take before showing the video to prepare students for new vocabulary?

	3.
	During the video, what do you usually do to highlight or reinforce target words?

	4.
	How do you help students practice or remember the vocabulary after watching the video?

	5.
	How do you decide when to use YouTube clips compared to other teaching methods or materials?



Tutors’ Perceptions Towards the Use of YouTube English Clips
	6. 
	In your opinion, what are the main advantages of using YouTube clips to teach vocabulary to young learners?

	7.
	What challenges do you face when using YouTube clips in your teaching?

	8.
	How do you think students respond to learning vocabulary with YouTube compared to other methods?

	9.
	Do you feel that using YouTube helps motivate students or build their confidence in learning English? Why or why not?

	10.
	Based on your experience, how effective do you think YouTube clips are for supporting vocabulary learning?



Adapted and modified from Kurniawan (2024); Sabgini and Wiraatmaja (2023); Setiawan and Fediyanto (2026).



Appendix 3: 	Observation Results
First Observation – First Tutor (14 September 2025)
	No
	Observation Item
	Scale Score
	Field Note

	A. Planning & Selection of Clips
	1
	Tutor defines clear vocabulary objectives.
	3
	The tutor demonstrated clear instructional goals by selecting a narrative video (fable: lion and mouse) as the basis for vocabulary learning. She consistently focused on identifying unfamiliar words within the story. The tutor guided students toward specific vocabulary by asking, “Do you know what this means?” when encountering key words.

	
	2
	Level of language and duration of the clip are appropriate for young learners.
	2
	The video used was generally appropriate for young learners; however, some parts of the dialogue were relatively fast, which caused difficulty for certain students. Students showed mixed responses when asked, “Do you understand the story, children?”, some understood, while others hesitated.

	
	3
	Clip contains multimodal elements (visual/ audio/ subtitles) that support understanding.
	3
	The selected clip included visual animation and audio narration, which supported comprehension of the story and vocabulary. Students were able to infer meaning from visual cues when prompted with, “What is the lion doing there?”

	B. Pre-viewing Activities
	1
	Activates prior knowledge
	3
	The tutor activated students’ background knowledge by asking predictive and guiding questions before and during early viewing. “Wow, there’s a lion. What is the lion doing there?”

	
	2
	Introduces target vocabulary
	2
	The tutor did not directly introduce vocabulary before viewing; instead, she allowed students to encounter unfamiliar words first. Students were asked, “Do you know what this means?” rather than being given definitions beforehand.

	
	3
	Uses visual aids/gestures
	3
	The tutor utilized the video itself and expressive questioning to clarify meaning, supported by students’ observation of visual elements. She referred to actions in the video while prompting responses.

	C. While-Viewing
	1
	Tutor pauses video to highlight target vocabulary.
	3
	The tutor frequently paused the video to emphasize vocabulary and check comprehension. She stopped the video and asked, “Do you know what this means?”

	
	2
	Tutor points out or repeats important words or phrases.
	3
	Important words and segments were revisited multiple times during the lesson. The tutor replayed parts of these video and asked students to rewatch: “Let’s watch it again so we can understand better.”

	
	3
	Tutor asks comprehension questions related to vocabulary during the video.
	2
	The tutor asked comprehension questions, but student responses varied in depth and participation. “Do you understand the story, children?”

	D. Post-Viewing/ Reinforcement
	1
	Tutor engages learners in repeating or practicing the new vocabulary.
	3
	Students were actively involved in practicing vocabulary through writing and retelling activities. Students were instructed, “Please write it down first…” and later asked to retell the story.

	
	2
	Tutor provides activities to reinforce meaning (games, sentences, TPR).
	3
	The tutor used structured follow-up tasks, including rewriting and explaining the story in students’ own words. Students were asked to explain the story after rewatching the video.

	
	3
	Tutor plans to review/reuse the vocabulary in future lessons.
	1
	There was no clear indication of planned future review of the vocabulary. Vocabulary focus remained within the current lesson only.

	E. Classroom & Technical Management
	1
	Tutor ensures smooth transitions between activities.
	3
	Transitions between watching, questioning, and writing activities were well-managed. The tutor moved seamlessly from video to discussion to writing tasks.

	
	2
	Video placement in lesson (beginning/ middle/ end) is appropriate.
	2
	The video was integrated throughout the lesson rather than positioned strategically at a single stage. The tutor used the video repeatedly during the lesson.

	
	3
	Technical setup (sound, screen, internet) supports the learning process.
	3
	The video played smoothly with clear audio and visuals. No disruptions were observed during playback.





Second Observation – Second Tutor (26 September 2025)
	No
	Observation Item
	Scale Score
	Field Note

	A. Planning & Selection of Clips
	1
	Tutor defines clear vocabulary objectives.
	3
	The tutor clearly established the lesson objective by focusing on vocabulary related to shapes (e.g., circle, triangle, square). The use of a themed song indicated intentional vocabulary targeting. The tutor introduced the topic while pointing at the board and guiding students toward identifying shapes.

	
	2
	Level of language and duration of the clip are appropriate for young learners.
	3
	The selected YouTube clip (song about shapes) was highly appropriate for young learners in terms of language simplicity, repetition, and duration. Students were able to follow and participate immediately when prompted, “Come on, let’s sing together!”

	
	3
	Clip contains multimodal elements (visual/ audio/ subtitles) that support understanding.
	3
	The video combined visual shapes, written words, and audio (song), creating strong multimodal support. Students could match the shapes drawn on the board with those shown in the video.

	B. Pre-viewing Activities
	1
	Activates prior knowledge
	3
	The tutor activated prior knowledge by introducing shapes through board drawings before or alongside the video. The tutor asked, “What shape is this? Does anyone know?” while drawing shapes.

	
	2
	Introduces target vocabulary
	3
	Vocabulary was introduced clearly through both visual (board) and audio (song) input. The tutor pointed to shapes and reinforced words during the lesson.

	
	3
	Uses visual aids/gestures
	3
	The tutor actively used the board to draw shapes and reinforce vocabulary visually. She drew circle, triangle, and square while the video was playing.

	C. While-Viewing
	1
	Tutor pauses video to highlight target vocabulary.
	2
	The tutor relied more on continuous playback and repetition rather than frequent pausing. The song was played continuously while students followed along.

	
	2
	Tutor points out or repeats important words or phrases.
	3
	Repetition was a central strategy, especially through singing. The tutor encouraged repetition by saying, “Let’s repeat it again!”

	
	3
	Tutor asks comprehension questions related to vocabulary during the video.
	3
	The tutor actively checked understanding by asking students to identify shapes during and after the activity. “What shape was that?” after the song.

	D. Post-Viewing/ Reinforcement
	1
	Tutor engages learners in repeating or practicing the new vocabulary.
	3
	Students were actively involved in practicing vocabulary through singing and recall activities. Students repeated the song and responded to questions.

	
	2
	Tutor provides activities to reinforce meaning (games, sentences, TPR).
	3
	The tutor reinforced vocabulary through a recall-based activity by removing visual support. The tutor erased the board and asked, “Now try, do you still remember?”

	
	3
	Tutor plans to review/reuse the vocabulary in future lessons.
	2
	There was some indication of reinforcement through repetition, but no explicit long-term review plan. Repetition occurred within the same session.

	E. Classroom & Technical Management
	1
	Tutor ensures smooth transitions between activities.
	3
	The tutor managed transitions effectively between singing, writing, and questioning. The lesson moved smoothly from video to board work to recall activity.

	
	2
	Video placement in lesson (beginning/ middle/ end) is appropriate.
	3
	The video was used as the central teaching tool from the beginning of the lesson. The song structured the flow of the lesson.

	
	3
	Technical setup (sound, screen, internet) supports the learning process.
	3
	The video playback was smooth with clear audio and visuals. No interruptions were observed.






Appendix 4: 	Interview Transcription Data with the Tutors
[bookmark: _Hlk173697742]Question 1:	Can you describe how you usually use YouTube clips in your English lessons with young learners?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	At Bumi Neng Mom, we often use YouTube videos because they are easy to access, both for tutors and students. Usually, we use videos in the form of songs, such as opening songs at the beginning of the class or goodbye songs before the lesson ends. This way, students can remember the material more easily, and they can also repeat it independently at home.
	• Accessibility of YouTube
• Songs as learning media
• Multimodal learning
• Student engagement
	“Usually, we use videos in the form of songs, such as opening songs at the beginning of the class or goodbye songs before the lesson ends.”

	Tutor 2
	I usually use YouTube videos in the form of songs, especially for young learners, because they are more engaging and easier for students to follow. For example, when teaching vocabulary about shapes, I select songs that mention words like circle, triangle, and square. Through songs, students can listen, watch, and sing along at the same time, which helps them absorb the vocabulary more naturally.
	
	“Through songs, students can listen, watch, and sing along at the same time, which helps them absorb the vocabulary more naturally.”



Question 2:	What steps do you take before showing the video to prepare students for new vocabulary?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	Before playing the video, I usually determine the learning theme first, for example, what topic we are going to learn that day. After that, I select a video that matches the theme and is appropriate for the students in terms of content and difficulty level.
	• Theme-based preparation 
• Video selection strategy 
• Lesson planning
	“I usually determine the learning theme first… After that, I select a video that matches the theme and is appropriate for the students.” 

	Tutor 2
	Before playing the video, I first decide on the topic for the lesson. Then, I choose a suitable video that matches the theme. Sometimes, I also introduce the topic briefly by asking simple questions or drawing related objects on the board so that students already have a basic idea before watching the video.
	
	“Sometimes, I also introduce the topic briefly by asking simple questions or drawing related objects on the board.”



Question 3:	During the video, what do you usually do to highlight or reinforce target words?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	While the video is playing, I often pause it at certain points, then repeat important words or sentences. I also ask students to read or pronounce them, and then I check whether they already know the meaning or not.
	• Pause-and-play strategy 
• Repetition 
• Pronunciation practice 
• Visual-audio connection
	“I often pause it at certain points, then repeat important words or sentences.”

	Tutor 2
	While the video is playing, I usually follow along with the song and emphasize certain words by repeating them. I also point to the visuals or relate them to what I have written on the board. This way, students can connect what they hear with what they see.
	
	“I usually follow along with the song and emphasize certain words by repeating them.”



Question 4:	How do you help students practice or remember the vocabulary after watching the video?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	After deciding the theme, I usually select several key vocabulary items from the material. I limit the number to around 15 words because if there are too many, students tend to struggle to memorize them. Then, I repeat the words together with the students and occasionally ask them randomly to check their understanding and memory.
	• Vocabulary repetition 
• Memorization strategy 
• Random questioning 
• Written reinforcement

	“I limit the number to around 15 words because if there are too many, students tend to struggle to memorize them.”

	Tutor 2
	After watching the video, I ask students to sing the song again together several times. Repetition is important so they can remember the words. I also write the vocabulary and draw simple illustrations on the board, so students can copy them into their notebooks. Then, I check their understanding by asking questions randomly, usually after removing the writing on the board to make sure they really remember.
	
	“I also write the vocabulary and draw simple illustrations on the board, so students can copy them into their notebooks.” 





Question 5:	How do you decide when to use YouTube clips compared to other teaching methods or materials?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	I usually use YouTube videos when I see that students are starting to feel bored. Basically, I still use conventional methods such as writing on the board. However, when the classroom atmosphere becomes less engaging or students lose focus, I use videos as a variation to re-motivate them.
	• Classroom engagement 
• Flexible teaching strategy 
• Combination of methods
	“I usually use YouTube videos when I see that students are starting to feel bored.” 

	Tutor 2
	I tend to use YouTube quite often, especially with young learners, because it keeps them engaged. However, I still combine it with other methods, such as writing on the board, so students can also have written notes. I think using a combination of methods works best.
	
	“I still combine it with other methods, such as writing on the board.”



Question 6:	In your opinion, what are the main advantages of using YouTube clips to teach vocabulary to young learners?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	One of the main advantages is that it helps students with pronunciation. By listening directly from the video, students can imitate more accurate pronunciation. It is also more accessible because students can revisit the material independently at home.
	• Pronunciation support 
• Vocabulary memorization 
• Enjoyable learning
	“It helps students with pronunciation. By listening directly from the video, students can imitate more accurate pronunciation.” 

	Tutor 2
	The main advantage is that students can memorize vocabulary more easily through songs. They often remember the words because they are repeated in the song. It also makes the learning process more enjoyable, so students do not feel pressured while learning.
	
	“Students can memorize vocabulary more easily through songs.” 




Question 7:	What challenges do you face when using YouTube clips in your teaching?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	One challenge is that students sometimes focus more on the visuals or animations rather than the vocabulary itself. In addition, some English pronunciations are quite difficult, especially when spoken quickly, which can lead to misunderstandings.
	• Student distraction 
• Limited comprehension 
• Need for teacher guidance
	“Students sometimes focus more on the visuals or animations rather than the vocabulary itself.”

	Tutor 2
	Sometimes students focus more on the song rather than understanding the meaning of the words. They may remember the lyrics, but not fully understand what they mean. So, it is important for me to explain and check their understanding afterward.
	
	“They may remember the lyrics, but not fully understand what they mean.”



Question 8:	How do you think students respond to learning vocabulary with YouTube compared to other methods?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	Generally, students appear more cheerful and enthusiastic. However, this also depends on their mood. Sometimes they are very active and want to explore more, such as finding new vocabulary outside the classroom. But at other times, they may lose focus, so videos are used as an alternative to regain their attention.
	• Positive classroom atmosphere 
• Active participation 
• Mood-dependent engagement
	“Students appear more cheerful and enthusiastic.” 

	Tutor 2
	Students usually respond very positively. They are more enthusiastic, active, and willing to participate, especially when singing is involved. Compared to other methods, they seem more engaged and enjoy the learning process more.
	
	“They are more enthusiastic, active, and willing to participate.”



Question 9:	Do you feel that using YouTube helps motivate students or build their confidence in learning English? Why or why not?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	In my opinion, not always. YouTube can attract students’ attention because it feels like entertainment, especially when it involves songs. However, this does not necessarily mean that it increases their motivation or builds their confidence in learning English. Sometimes students are more focused on watching rather than understanding the material, so the learning aspect becomes less effective. Therefore, while YouTube can support engagement, it does not always contribute significantly to students’ motivation or confidence in using English.
	• Motivation 
• Confidence building 
• Entertainment vs learning
	“YouTube can attract students’ attention because it feels like entertainment.”

	Tutor 2
	Yes, I think it helps to motivate students, especially at the beginning, because they enjoy watching and singing along. It makes them feel more relaxed and less afraid of making mistakes. However, in terms of building confidence, it still needs to be supported by other activities, such as practice and interaction, so that students can use the vocabulary actively.
	
	“It makes them feel more relaxed and less afraid of making mistakes.”



Question 10:	Based on your experience, how effective do you think YouTube clips are for supporting vocabulary learning?

	Subject
	Answer
	Code (Theme)
	Examples

	Tutor 1
	I think using YouTube has both advantages and disadvantages. Overall, it may support learning by around 60%, especially in terms of pronunciation. However, for memorizing word meanings, its effectiveness is still limited. For example, students may remember the song, but they cannot always recall the meaning of individual words.
	• Partial effectiveness 
• Pronunciation improvement 
• Need for instructional support
	“It may support learning by around 60%, especially in terms of pronunciation.”

	Tutor 2
	In my experience, YouTube clips are quite effective, especially for helping students memorize vocabulary through repetition in songs. However, for deeper understanding, they still need guidance and explanation. So, I would say they are effective, but they work best when combined with other teaching strategies.
	
	“YouTube clips are quite effective… but they work best when combined with other teaching strategies.”
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Appendix 5: 	Documentation
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1. First class session observation
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2. Class activities during the session
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3. Learning by watching YouTube clips
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4. The tutor explains the lesson from the clips

	
	

	[image: ]
5. Second class session observation
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6. Class activities during the session
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	7. Interview session with the tutors






Appendix 6: 	Personal Information
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	Full Name
	:
	Yana Setia Maulana

	Place of Birth
	:
	Ciamis

	Date of Birth
	:
	17 March 2003

	Gender
	:
	Male

	Address
	:
	Jl. Raya Pangandaran No.48 RT 02 RW 03 Dusun Sindangherang, Kec. Padaherang, Kab. Pangandaran

	Phone Number
	:
	+62 851-5616-6845

	E-Mail
	:
	yanasetyam@gmail.com 
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